
NEW PROGRAM PROPOSAL 
 

Francis Marion University, BS in History Secondary Education, ACAP, 03/29/2018 – Page 1 
 

ACAP 
03/29/2018 
Agenda Item 2l 

 
Name of Institution: Francis Marion University  
 

Name of Program (include concentrations, options, and tracks)  
 
Bachelor of Science in History Secondary Education Option 

 
Program Designation  

 Associate’s Degree       Master’s Degree  

 Bachelor’s Degree: 4 Year     Specialist  

 Bachelor’s Degree: 5 Year     Doctoral Degree: Research/Scholarship (e.g., Ph.D. and DMA) 

 Doctoral Degree: Professional Practice (e.g., Ed.D., D.N.P., J.D., Pharm.D., and M.D.) 

 
Does the program qualify for supplemental Palmetto Fellows and LIFE Scholarship awards? 

 Yes 
 No 

 
Proposed Date of Implementation: Fall Semester 2018  8/21/2018 CIP Code: 13.1328 
  

 
Delivery Site(s): Francis Marion University, Florence, SC  site # (50301)  
 

Delivery Mode  

 Traditional/face-to-face*        Distance Education     
*select if less than 50% online     100% online 

         Blended (more than 50% online)      

 Other distance education 
 
Program Contact Information (name, title, telephone number, and email address)  
 
Dr. Scott Kaufman 
Chair and Professor of History 
843-661-1550 
vkaufman@fmarion.edu 
 
Institutional Approvals and Dates of Approval 
 
Academic Affairs Committee – 10/26/17 
Faculty Senate – 11/14/17 
General Faculty – 11/28/17 
FMU Board of Trustees – to be approved on 3/1/2018 
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Background Information 

 
State the nature and purpose of the proposed program, including target audience and centrality 
to institutional mission. (1500 characters)  
 
South Carolina, like many other states, is facing a shortage of social studies teachers qualified to teach at 
the secondary level (US Dept of Ed, 2016). In its 2016 assessment, The Teacher Supply Study Report, 
the South Carolina Center for Educator Recruitment, Retention, and Advancement (CERRA) found that 
social studies is one of the areas “with the greatest need for teachers,” and one “projected to have the 
most significant teacher shortages over the next decade” (CERRA 2016: 6). On average, the state loses 
3850 teachers annually, be it because of retirement, “personal choice,” or a desire to teach in a different 
school or district (CERRA 2016: 13). In 2016-17, that number is expected to reach 6500 teachers 
(Ravipati, 2017). The trend is serious enough that by 2027-28, CERRA anticipates that the shortage of 
social studies teachers will be second only to the hard sciences (CERRA 2016: 4)  
 
Francis Marion University’s (FMU) History Secondary Education Option (HSEO) will help fill the existing 
and growing need for high school social studies teachers. Through this program, FMU students will 
complete their college coursework in four years and receive certification to teach high school social 
studies. The target audience will be the core demographic of FMU: students from the Pee Dee region of 
South Carolina.  
 
A core component of FMU’s mission is to serve both the Pee Dee region and the state of South Carolina. 
The university will meet this charge by filling the need for highly-qualified social studies instructors. In so 
doing, FMU will not only serve a local, state, and national need, but it will provide newly-minted teachers 
with a bright future in finding work in a field that is facing a severe shortage (1446 characters) 

 
List the program objectives. (2000 characters)  
 
Mission 
 
FMU’s History Secondary Education Option (HSEO) applies an interdisciplinary approach to prepare 
students to teach social studies at the high school level, with extensive training in all areas of history, in 
other fields in the humanities, in social studies, and in modern educational practices.  
 
Program Objectives 
 
FMU’s HSEO program has been designed to align with the National Council for the Social Studies 
(NCSS) National Standards for the Preparation of Social Studies Teachers and uses NCSS’s six key 
assessments to ensure that competency requirements for social studies teachers are met. The program 
will meet the standards of the Council for the Accreditation of Educator Preparation (CAEP). 
 
Program Student Learning Outcomes 
 

1. Demonstrate knowledge in the major areas of history, including U.S., European, and non-
Western history. 

2. Demonstrate knowledge in other fields in the humanities and in social studies.  
3. Demonstrate knowledge of social studies practices as outlined in the 2011 South Carolina Social 

Studies Academic Standards (High School). 
4. Demonstrate knowledge of content pedagogy and learning environments. 
5. Demonstrate the knowledge, skills, and professional dispositions that are requisite to 

demonstrating a positive impact on all P-12 students’ learning and development.  
(1117 characters) 
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Assessment of Need 
 
Provide an assessment of the need for the program for the institution, the state, the region, and 
beyond, if applicable. (1500 characters)  
 
The U.S. Department of Education, Office of Postsecondary Education’s Teacher Shortage Areas report 
demonstrates that school systems in 20 of the 50 states, as well as Washington, DC., and the U.S. Virgin 
Islands experienced shortages in social studies/history teachers in 2016-17 (US Dept of Ed, 2016). The 
Center for Education Recruitment, Retention, and Advancement (CERRA) found that in 2016-17, the 
state had a shortfall of 74 social studies teachers; that number is expected to reach 650 in 2027-28 
(CERRA, 2016).  
 
Turnover is a key cause of this shortage of teachers. The Learning Policy Institute discovered that the 
attrition rate among teachers in South Carolina was 13.9%, or nearly six points higher than the national 
average (Sutcher, et al., 2016). CERRA identified 54 percent of all vacancies took place in two regions of 
the state: the Pee Dee and the Lowcountry (CERRA 2017: 4). With it costing as much as $18,000 to 
replace a teacher, the financial burden on school districts of such attrition is clear (Sutcher, et al., 2016).  
 
To determine the support and need for a history secondary option at the university and in the surrounding 
community, the History Department conducted two surveys. Of 138 students in history classes polled, 127 
of them (92%) believed there was an interest among FMU students to have a secondary education 
program in History. Seventy-eight of the respondents (56%) stated that they personally would be 
interested in a secondary education program in History. A Survey Monkey poll of Pee Dee 
superintendents found that of the 11 respondents, 10 (91%) agreed or strongly agreed that “high schools 
in the Pee Dee would benefit from a History secondary education program being offered at Francis 
Marion University.” Six of them expected to hire five or more social studies teachers over the next five 
years. (1548 characters) 
 
 
 

 
Employment Opportunities 

 
Is specific employment/workforce data available to support the proposed program? 

Yes 
No 

 
If yes, complete the table and the component that follows the table on page 4.  If no, complete 
the single narrative response component on page 5 beginning with “Provide supporting 
evidence.”  
 
 
 
 
 
 
 
 
 
  



NEW PROGRAM PROPOSAL 
 

Francis Marion University, BS in History Secondary Education, ACAP, 03/29/2018 – Page 4 
 

ACAP 
03/29/2018 
Agenda Item 2l 

 

Employment Opportunities 

Occupation 
Expected Number 
of Jobs 

Employment Projection Data Source 

 High 
School 
Teacher 

 At least 20 in the 
Pee Dee region of 
South Carolina 
within the next five 
years. 

 Several hundred in 
South Carolina by 
2028 

 Additional 
opportunities in 
other states 

 In 2016-17, there were 
251.7 FTEs hired in high 
school social studies, 
with six positions going 
unfilled in South Carolina 

 Expected teacher 
shortage of 650 
middle/high school 
teachers by 2028 in the 
state 

 Ongoing shortages in 20 
of the fifty state, as well 
as Washington, D.C, and 
the U.S. Virgin Islands 

 Survey Monkey poll of Pee 
superintendents 

 January 2017 CERRA Supply 
and Demand Survey  
http://www.cerra.org/uploads/
1/7/6/8/17684955/2016_suppl
y_demand_report.pdf 

 May 2016 CERRA Teacher 
Supply Study Report 
https://www.cerra.org/uploads
/1/7/6/8/17684955/teacher_su
pply_study_5-11-16__1_.pdf  

 U.S. Department of 
Education, Office of 
Postsecondary Education. 
Teach Shortage Areas 
Nationwide Listing 1990-1991 
through 2015-2016 
https://www2.ed.gov/about/offi
ces/list/ope/pol/teacheshortag
eareasreport2017.pdf 

        

 
 
 
 
 
 
 
Provide additional information regarding anticipated employment opportunities for graduates. 
(1000 characters)  
 
There is both a national (US Dept of Ed, 2016) and a state (CERRA 2016; CERRA, 2017) shortage of 
high school social studies teachers, a shortfall that is expected to grow. Existing secondary education 
certification programs are no producing enough graduates to meet this growing demand. Data from the 
U.S. Department of Education’s Office of Postsecondary Education demonstrates that this shortage is a 
relatively recent phenomenon. According to the Learning Policy Institute, the root cause was the financial 
crisis that began in 2008, which led school systems to reduce or eliminate programs and classes, and 
release teachers (Sutcher, et al., 2016). As the economy has crawled out of the Great Recession, those 
programs and classes are being reinstituted, and teachers rehired. Simultaneously, student enrollments 
are rising at a time when teacher attrition rates remain high nationally.   
 
A Survey Monkey poll of Pee Dee superintendents found that of the six respondents, half of them 
expected to hire five or more social studies teachers over the next five years. It is anticipated that state-
wide, 490 social studies teachers will be needed within the next five years (CERRA 2016). (999 
characters) 
 



NEW PROGRAM PROPOSAL 
 

Francis Marion University, BS in History Secondary Education, ACAP, 03/29/2018 – Page 5 
 

ACAP 
03/29/2018 
Agenda Item 2l 

 
Provide supporting evidence of anticipated employment opportunities for graduates, including a 
statement that clearly articulates what the program prepares graduates to do, any documented 
citations that suggests a correlation between this program and future employment, and other 
relevant information. Please cite specific resources, as appropriate. (3000 characters) 
 
Note: Only complete this if the Employment Opportunities table and the section that follows the 
table on page 4 have not previously been completed.  
 
Will the proposed program impact any existing degree programs and services at the institution 
(e.g., course offerings or enrollment)? 

Yes 

No 
 
If yes, explain. (500 characters)  
 
The History Department anticipates that some history/education majors may switch from other options 
(Middle Level Education, General History BA or BS track, Public History/Archaeology track). Additionally, 
History majors who have yet to determine what track to follow may choose the HSEO. The History 
Department also expects to attract new students with this program, including freshmen who may decide 
to declare their major early on. Informal surveys conducted in History courses support these expectations. 
Additionally, surveys of prospective students and their families carried out at FMU open house events 
over the past few years, indicate a ready cohort wishing to pursue studies in History Secondary 
Education. The history department expects no changes to existing course offerings. Current education 
course offerings and faculty will be able to accommodate the additional students enrolled in HSEO.  (488 
characters) 
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List of Similar Programs in South Carolina 
 

Program Name Institution Similarities Differences 

Bachelor of Science in 
Social Studies 
Education  The Citadel 

Both offer ability to finish in four years 
certification to teach high school Social 
Studies.  

Is a 2 Plus/2 Degree Program with Trident 
Technical College.  

Bachelor of Arts in 
Secondary Education-
Social Studies (History)  Clemson University 

Both offer ability to finish in four years 
certification to teach high school Social 
Studies.  

Degree at Clemson requires 129 semester 
hours.  

Master of Arts in 
Teaching 

Coastal Carolina 
University 

Both offer ability to obtain certification to 
teach high school Social Studies 

Degree at Coastal Carolina requires a 
Master’s degree. It requires more than four 
years to complete.  

Bachelor in Social 
Studies Education Coker College 

Both offer the ability to finish in four years 
certification to teach high school Social 
Studies 

Degree at Coker requires 129 semester 
hours. 

History, Teacher 
Educator Program (9-
12), B.A.  College of Charleston 

Both offer ability to finish in four years 
certification to teach high school Social 
Studies. 

FMU will require a concentration in History. 
Core requirements at FMU include a course 
in Psychology and two science classes. 

Master of Arts in 
Teaching in Social 
Studies Converse College 

Both offer ability to obtain certification to 
teach high school Social Studies 

Degree at Converse College requires a 
Master’s degree. It requires more than four 
years to complete.  

 Social Studies  Furman University 

Both offer ability to finish in four years 
certification to teach high school Social 
Studies 

Degree at Furman requires at least 128 
semester hours. 
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Social Studies and 
Teacher Education 
Program  Morris College 

Both offer certification to teach high school 
Social Studies.  

Morris’ program is similar to double major, 
and it requires reporting to two separate 
advisers.  

 
 
Secondary Education – 
Social Studies   USC Aiken 

Both offer ability to finish in four years 
certification to teach high school Social 
Studies. 

 FMU will require a concentration in History. 
Core requirements at FMU include a course 
in Psychology and two science classes. 

Secondary Education – 
Social Studies  USC Upstate 

Both offer ability to finish in four years 
certification to teach high school Social 
Studies. 

FMU will require a concentration in History. 
Core requirements at FMU include a course 
in Psychology and two science classes. 

Bachelor of Arts in 
Social Studies 
Education  Winthrop University 

Both offer ability to finish in four years 
certification to teach high school Social 
Studies. 

FMU will require a concentration in History. 
Core requirements at FMU include a course 
in Psychology and two science classes. 
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Description of the Program 
 

Projected Enrollment 

Year 
Fall Spring Summer 

Headcount Credit Hours Headcount Credit Hours Headcount Credit Hours 

 2018-2019 5  80   5  80   0   0 

 2019-2020 12  192  12 192  0  0 

 2020-2021 20 320  20 320   0  0 

 2021-2022 28  448   28 448   0  0 

 2022-2023 32  512  32 512  0  0 

 
Besides the general institutional admission requirements, are there any separate or additional 
admission requirements for the proposed program? 

Yes 

No 
 
If yes, explain. (1000 characters)  
 
In addition to being admitted to FMU, students must later be admitted to the School of Education. This 
includes the following: 
 

1. Submission and approval of a School of Education application. 
2. Completion of at least 45 hours of undergraduate coursework. 
3. Completing of Education 190/191 and Education 305 with a grade of C or higher. 
4. Minimum 2.75 GPA. 
5. Passing Praxis I  (Praxis Core) 
6. Submission and approval of FMU School of Education Statement of Disclosure and current SLED 

background check. 
7. Appropriate disposition ratings and recommendations from School of Education faculty and from 

history faculty.  
(508 characters) 
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Are there any special articulation agreements for the proposed program? 
Yes 

No 
 
If yes, identify. (1000 characters)  
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Curriculum 
Select one of the following charts to complete: Curriculum by Year or Curriculum by Category 

Curriculum by Year 
Course Name Credit Hours Course Name Credit Hours Course Name Credit Hours 

Year 1 
Fall Spring Summer 

English 101 3 English 102 3   
Math 111 3 Math Elective above 111 3   
Biology 105/115 4 Chem, Physics, or Phys Sci 4   
100-level History  3 100-level History 3   
100-level History 3 Music, Art, or Theater 101 3   
      

Total Semester Hours 16 Total Semester Hours 16 Total Semester Hours  
Year 2 

Fall Spring Summer 
Education 190/191 4 Education 305 3   
Speech 101 3 Geography 102 3   
100-level History 3 Political Science 101 3   
History 299 3 300-level History 3   
Literature 3 Psychology 206/216 4   
      

Total Semester Hours 16 Total Semester Hours 16 Total Semester Hours  
Year 3 

Fall Spring Summer 
Education 311 3 Education 310 3   
Education 313 1 Education 322 3   
Sociology 101 3 Education 411 3   
Economics 203 or 204 3 300-level History  3   
300-level History 3     
300-level History  3     

Total Semester Hours 16 Total Semester Hours 12 Total Semester Hours  
Year 4 

Fall Spring Summer 
Education 380 2 Education 487 3   
Education 393 2 Education 490 12   
Education 437 3     
300-level History 3     
History 499 3     
 13  15   
Total Credit Hours 120 
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Course Descriptions for New Courses 

Faculty 
 

Faculty and Administrative Personnel 

Rank 
Full- or 

Part-time 

Courses Taught or To be 
Taught, Including Term, 
Course Number & Title, 

Credit Hours 

Academic Degrees and 
Coursework Relevant to 

Courses Taught, 
Including Institution 

and Major 

Other Qualifications and Comments 
(i.e., explain role and/or changes in assignment) 

Assistant Professor 
of Archaeology, 
Program 
Coordinator* 
 Full 

Fall and Spring 
HIST 102 U.S. History 
since 1877 (3) Ph.D., Temple University 

Certification in high school social studies, state of New 
Jersey 

Assistant Professor 
of Geography, 
Program Co-
coordinator Full  

Ph.D., Pennsylvania 
State University 

B.S. in Secondary Education Social Studies, Lock Haven 
University (Pennsylvania) 
 
Commonwealth of Pennsylvania Professional Teaching 
Certificate 

Professor of History 
 Full 

Fall and Spring 
HIST 102 U.S. History 
since 1877 (3) Ph.D., Ohio University 

Chair of History Department; chair and coordinator of 
regular History major 

 
Professor of History Full 

Fall  
HIST 499 Senior Thesis (3) 

Ph.D., University College 
Cork (Ireland)  

Associate Professor 
of History 
 Full 

Fall 
HIST 101 U.S. History to 
1877 (3) 
Spring 
HIST 101 U.S. History to 
1877 (3); HIST 499 Senior 
Thesis (3) 

Ph.D., University of 
Tennessee  

 
Associate Professor 
of History Full 

Fall and Spring 
HIST 104 European History 
since French Revolution (3) 

Ph.D., Belarusian State 
University 
  

Associate Professor 
of History 
 Full 

Fall 
HIST 299 The Historian’s 
Craft  (3) Ph.D., Duke University  
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Fall and Spring 
HIST 101 U.S. History to 
1877 (3) 

Professor of History 
 Full 

Fall and Spring  
HIST 105 Intro to Modern 
World History (3) 

Ph.D., University of 
Hawai’i  

Assistant Professor 
of History* Full 

Fall and Spring 
HIST 103 European History 
to French Rev. (3) 

Ph.D., Florida State 
University  

Professor of History, 
Emeritus 
 Part 

Fall and Spring 
HIST 105 Intro to Modern 
World History (3) Ph.D., Tulane University  

Associate Professor 
of History Full 

Fall and Spring 
HIST 102 U.S. History 
since 1877 (3) 

Ph.D., University of South 
Carolina  

Assistant Professor 
of Education Full 

Fall 
EDUC 190 Foundation of 
Education (3) 
Spring 
EDUC 310 Using 
Technology Effectively in 
the Classroom (3) 

Ed.D., Curriculum and 
Instruction, University of 
South Carolina  

Assistant Professor 
of Education Full 

Fall 
EDUC 380 Introduction to 
Exceptional Students (3) 

Ph.D., Special Education, 
Pennsylvania State 
University  

Assistant Professor 
of Education, Literacy 
Specialist Full 

Spring 
EDUC 322 Foundations in 
the Instruction of Reading 
(3) 

Ph.D., Early Childhood, 
Intervention, Literacy, 
UNC-Chapel Hill   

Associate Professor 
of Education Full 

Spring 
EDUC 411 Reading and 
Writing in the Content Area 
(3) 

Ph.D., Research Cross-
Categorical Disabilities, 
University of North 
Carolina  

Associate Professor 
of Education Full 

Spring  
EDUC 310 Using 
Technology Effectively in 
the Classroom (3) 

Ed.D. in Educational 
Leadership, UNC-
Charlotte  
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Assistant Professor 
of Education Full 

Fall/Spring 
EDUC 393 Clinical 
Experience- Secondary(3) 

Ed.D., Curriculum and 
Instruction, University of 
South Carolina  

Associate Professor 
of Education Full 

Spring 
EDUC 490 Directed 
Teaching (4) 

Ph.D., Educational 
Leadership and Policy, 
University of South 
Carolina  

Assistant Professor 
of Education Full 

Fall  
EDUC 311 Foundations of 
Instructional Planning and 
Assessment (3) 

Ph.D., Teacher 
Education, University of 
Tennessee  

Assistant Professor 
of Education Full 

Fall  
EDUC 190 Foundation of 
Education (3) 
 
Spring 
EDUC 487 Classroom 
Management (3) 

Ph.D., Reading 
Education, Oakland 
University  

Assistant Professor 
of Education Full 

Fall 
EDUC 313 Field 
Experience: Instructional 
Assessment (3) 

Ph.D., Special Education, 
University of South 
Carolina  

Assistant Professor 
of Education Full 

Fall 
EDUC 191 Preparation for 
Education Program 
Admissions (1) 
 
Spring 
EDUC 305 Foundations of 
Curriculum and Instruction 
(3); EDUC 310 Using 
Technology Effectively in 
the Classroom (3) 

Ph.D., Educational 
Leadership and 
Research, University of 
Southern Mississippi  

Note: Individuals should be listed with program supervisor positions listed first. Identify any new faculty with an asterisk next to their rank. 
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Total FTE needed to support the proposed program (i.e., the total FTE devoted just to the new 
program for all faculty, staff, and program administrators): 
 
Faculty   0  Staff   0      Administration      0 
 
No new Faculty, Staff, or Administrative personnel will be required for this 
program  
 
 
 
 
 

Faculty /Administrative Personnel Changes 
 
Provide a brief explanation of any additional institutional changes in faculty and/or administrative 
assignment that may result from implementing the proposed program. (1000 characters)  
 
No new faculty are needed to implement the program. The classes for both History and Education 
are already being taught.  

Library and Learning Resources 
 
Identify current library/learning collections, resources, and services necessary to support the 
proposed program and any additional library resources needed. (1000 characters)  
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The James A. Rodgers Library at Francis Marion University has ample existing resources, in 
both history and education, to support this program.  Major resources are summarized below. 
  
Overall 
•    Hardcover books: 273,294 volumes 
•    Microform books: 38,072 volumes 
•    Accessible e-books: 412,755 
•    Periodicals (hardcover and microform): 58,226 volumes 
•    Periodicals (current subscriptions): 974 
•    Accessible e-journals: 45,359 
•    Accessible databases:  160 
  
History 
•    Bibliographic Record/Title Count: 59,765 titles  
•    E-journals 
•    History: 1,259 titles Title list 
 
  
Education 
•    Bibliographic Record/Title Count: 17,679 titles 
•    E-journals 
•    Education: 1,683 titles Title list 
  
Services: Reserves, library instruction, research guides, interlibrary loan/PASCAL Delivers 

Student Support Services 
 
Identify academic support services needed for the proposed program and any additional 
estimated costs associated with these services. (500 characters)  
 
 

 Center for Academic Success and Advisement (CASA) 
o Houses: Writing Center, Tutoring Center, Career Development 

 Computer and technology services 
 SwampFox Emergency alert  
 Counseling and Testing provides professional counselors  
 Student Health Services provides health care.   
 University Center provides students with athletic facilities.   
 Campus police station is located next to the Leatherman Science Facility (LSF)  
 FMU Patriot Bookstore  
 Financial services  
 Faculty advisement in both history and education will be provided to each student.  

 
(Characters 446) 
 

Physical Resources 
 
Identify any new instructional equipment needed for the proposed program. (500 characters)  
 
There is no new instructional equipment needed for the proposed program. We will be using the 
existing courses offered and all equipment for those classes is already in place. 
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Will any extraordinary physical facilities be needed to support the proposed program? 

Yes 

No 
 
Identify the physical facilities needed to support the program and the institution’s plan for 
meeting the requirements, including new facilities or modifications to existing facilities. (1000 
characters)  
 
As this program foresees no need to hire additional faculty, there are no physical needs for it. 
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Financial Support 
There will be no new costs associated with the creation of this Program 

 

*Provide an explanation for these costs and sources of financing in the budget justification.  
 
Estimates made with current FMU Full time, in state tuition per semester of $5,089.00

Estimated New Costs by Year 

Category 1st 2nd 3rd 4th 5th Total 

Program 
Administration 

            

Faculty and Staff 
Salaries 

            

Graduate Assistants             

Equipment             

Facilities             

Supplies and Materials             

Library Resources             

Other*             

Total  0 0 0 0 0 0 

Sources of Financing 

Category 1st 2nd 3rd 4th 5th Total 

Tuition Funding 50,890  122,136  203,560  284,984  325,696  987,266  

Program-Specific Fees             

State Funding (i.e., 
Special State 
Appropriation)* 

            

Reallocation of 
Existing Funds* 

            

Federal Funding*             

Other Funding*             

Total 50,890  122,136  203,560  284,984  325,696  987,266  
Net Total (i.e., 
Sources of Financing 
Minus Estimated New 
Costs) 

50,890 122,136 203,560 284,984 325,696 987,266 
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Budget Justification 
 
Provide a brief explanation for the other new costs and any special sources of financing (state 
funding, reallocation of existing funds, federal funding, or other funding) identified in the 
Financial Support table. (1000 characters) 
 
There will be no new costs associated with the creation of this new Program. 
 
Note: Institutions need to complete this budget justification only if any other new costs, state funding, 
reallocation of existing funds, federal funding, or other funding are included in the Financial Support table.  
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Evaluation and Assessment 
 
Programmatic Assessment: Provide an outline of how the proposed program will be 
evaluated, including any plans to track employment. Identify assessment tools or software used 
in the evaluation. Explain how assessment data will be used.  (3000 characters)  
 
A number of metrics will be used to assess the HSEO, which are listed below. These metrics will be used 
to gauge the effectiveness of the program.  If any of these metrics falls below their benchmark, then the 
Department of History, in consultation with the School of Education, will begin a review process to assess 
what changes need to be made to increase scores back above the benchmark.   
 
The HSEO will include analysis of the following data: 

1. Student completion rates (Benchmark: 80% within five years). 
a. Collected from internal registrar data. 

2. Graduate satisfaction rates (Benchmark: 80% overall satisfaction). 
a. Collected from survey given to graduating seniors. 

3. History Department Exit exam scores (Benchmark: Average score of 80% or higher). 
a. Collected from exam given to graduating seniors. 

4. PRAXIS Core Academic Skills exam scores (Benchmark: 80% or better pass rate). 
5. PRAXIS Principles of Learning and Teaching Grades 7-12 exam scores (Benchmark: 80% or 

better pass rate). 
6. PRAXIS II Social Studies content Knowledge exam scores (Benchmark: 80% or better pass rate) 
7. Job placement rates (Benchmark: 90%) 

a. Collected from three separate surveys: survey given to graduating seniors, alumni 
survey, and employer survey. 
 

(1053 characters) 
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Student Learning Assessment 
 

 

Expected Student Learning Outcomes 
Methods of/Criteria for 

Assessment 
 Demonstrate knowledge of Social Studies practices 

as outlined in the 2011 South Carolina Academic 
Standards and Performance Indicators for Social 
Studies (High School).  

 Course grades 
 Department Exit exam 

scores.  
 PRAXIS II Social 

Studies content 
Knowledge exam 
scores. 

 Unit and lesson plans 
and student learning 
outcomes (SLO) 
developed in several 
classes and during 
student teaching 

 Classroom Observation 
Rubric (COR) 

 NCSS Standard 1 – Content Knowledge: 
Demonstrate knowledge of disciplinary concepts, 
facts, and tools; structures of inquiry; and forms of 
representation. 

 Department Exit exam 
scores.  

 PRAXIS II Social 
Studies content 
Knowledge exam 
scores. 

 Classroom Observation 
Rubric (COR) 

 

 NCSS Standard 2 – Application of Content through 
Planning: Demonstrate candidates can plan learning 
sequences that use social studies knowledge and 
literacies, technology, and theory and research to 
support learners’ competence. 

 Unit and lesson plans 
developed in course 

 Classroom Observation 
Rubric (COR) 
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 NCSS Standard 3 – Design and Implementation of 
Instruction and Assessment: Candidates design and 
implement instruction and authentic assessment.  

 
 
 
 
 

 Unit and lesson plans 
and student learning 
outcomes (SLO) 
developed in several 
classes and during 
student teaching 

 Classroom Observation 
Rubric (COR) 

 NCSS Standard 4 – Social Studies Learners and 
Learning: Candidates use knowledge of learners to 
develop their pedagogy, create collaborative and 
interdisciplinary learning environment, and prepare 
learners to be informed advocates. 

 Unit and lesson plans 
and student learning 
outcomes (SLO) 
developed in several 
classes and during 
student teaching  

 Positive evaluations 
from School of 
Education supervisors 
and public school 
personnel.  

 Dispositions 
Assessment 

 NCSS Standard 5 – Professional Responsibility and 
Informed Action; Candidates use their social studies 
knowledge, inquiry skills, and civic dispositions to 
advance social justice and promote human rights.  

 Classroom Observation 
Rubric (COR) during 
student teaching 

 Weekly Summary 
Rubric during student 
teaching 

 Dispositions 
Assessment 



NEW PROGRAM PROPOSAL 
 

Francis Marion University, BS in History Secondary Education, ACAP, 03/29/2018 – Page 22 
 

ACAP 
03/29/2018 
Agenda Item 2l 

 Education - Content Knowledge: Demonstrate 
knowledge of content pedagogy and learning 
environments. 

 

 PRAXIS Principles of 
Learning and Teaching 
Grades 7-12 exam 

 Classroom Observation 
Reports (CORs)  

 Course grades 

 Education – Disposition: Demonstrate skills and 
professional disposition to have positive impact on 
students 

 Dispositions 
Assessment  

 Student survey at end of 
student teaching. 

 Weekly Summary 
Rubric during student 
teaching 
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Will the proposed program seek program-specific accreditation? 
Yes 

No 
 
If yes, provide the institution’s plans to seek accreditation, including the expected timeline for 
accreditation. (500 characters)  
 
NCSS is the Specialized Professional Association (SPA) for accreditation in secondary social studies; the 
FMU HSEO already meets NCSS competency standards. Secondary social studies classes will begin in 
the fall semester of 2018, and we expect our first graduates in 2022. Because FMU has NCATE 
accreditation already (up for review in 2020), we only need to fulfill our SPA (NCSS) requirements and 
submit the report and documentation, and we expect this to be done by 2020 as well. (404 characters)  
 

 
Will the proposed program lead to licensure or certification? 

Yes 

No 
 
If yes, explain how the program will prepare students for licensure or certification. (500 
characters)  
 
Students enrolled in the HSEO will have a passing score on the required PRAXIS I and II exams before 
the start of student teaching. Licensure will be achieved after successful completion of student teaching, 
positive evaluations and disposition ratings from public school personnel as well as School of Education 
supervisors, an overall GPA of 2.00 or above, School of Education required coursework completion, and 
completion of appropriate paperwork for South Carolina licensure. (409 characters) 
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Teacher or School Professional Preparation Programs 

 
Is the proposed program a teacher or school professional preparation program? 

Yes 

No 
 
If yes, complete the following components. 
 
Area of Certification 
 
Secondary Education, Social Studies 

 
Please attach a document addressing the South Carolina Department of Education 
Requirements and SPA or Other National Specialized and/or Professional Association 
Standards. 
 
FMU is currently accredited under NCATE.  For our next accreditation visit in 2020, this will be replaced 
by CAEP. For this proposal, we have attached documentation titled “SDE Assurances for History 
Secondary Education Option Program) for compliance with the following: 
 

1) South Carolina State Department of Education Requirements, including the following categories: 
a. Expanded ADEPT 
b. PADEPP (If applicable) 
c. EEDA 
d. Standards of Conduct Assessment Plan 
e. South Carolina Safe School Climate Act 
f. PreK-12 Academic Standards 
g. Admission Requirements – Initial and Advanced 
h. Field and Clinical Experiences, including number of hours and integration of ADEPT 

and/or PADEPP 
i. Eligibility for Initial Certification 
j. Annual Reports (AACTE/NCATE and Title II submission) 
k. Commitment to Diversity Assurance 
l. Professional Development Courses (if applicable) 
m. Advanced Programs for Teachers Alignment with NBPTS 
n. Experimental or Innovative Programs (if applicable) 
o. ISTE Alignment 

2) NCATE and SPA (in our case NCSS) Standards and Assessment.  
a. Context 
b. List of assessments (completion of chart) 
c. Relationship of assessments to standards (completion of chart) 
d. Planned evidence for meeting standards (assessment documents) 
e. Planned use of assessment results to improve candidate and program performance 

 



 
III. South Carolina State Department of Education Requirements  
 

Description of the ways in which the new program will meet all state requirements as outlined in the 

Policy Guidelines for South Carolina Educator Preparation Units, including the following:  

 

A. ADEPT  

 

Below is a copy of our approved 2017-2018 ADEPT plan that describes how we will meet the 

requirements of ADEPT. 

 

Institution of Higher Education (IHE) __Francis Marion University__ 

Date of submission of ADEPT report/plan June 5, 2017                                                       

Name of person completing report/plan __  Erik Lowry, Ph.D.__ 

Title/position of person completing report/plan 

Coordinator of Undergraduate and Graduate 

Student Teaching____ 

Phone number _843-661-1523 

E-mail address _elowry@fmarion.edu_ 

 
The above-named institution of higher education (IHE) submits the following assurances in compliance 
with the ADEPT-related requirements specified in State Statute (§§ 59-26-30 and 59-26-40 of the SC 
Code of Laws);  State Board of Education Regulation 43-205.1;  and the State Board of Education-
approved ADEPT Guidelines.  
 
The current South Carolina ADEPT Support and Evaluation System Guidelines are available online at 
http://www.ed.sc.gov/educators/educator-effectiveness/expanded-adept-support-and-evaluation-
system-2015/expanded-adept-guidelines/.  

 
The current Policy Guidelines for South Carolina Educator Preparation Units are available online at 
http://ed.sc.gov/scdoe/assets/File/educators/educator-preparation/educator-
units/081012Standards_Policies_Procedures_Board_Approved_2015(1).pdf.  
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SECTION I: Evaluation Instrument  
 
For the 2017-2018, school year, the IHE will use the following to evaluate and promote teacher 
performance and effectiveness: 
 

ADEPT Performance Standards ☐ 

South Carolina Teaching Standards (SCTS) 4.0 ☒ 

 
SECTION II: Statement of Assurances  
 
By submitting this assurances form, and unless otherwise noted, the IHE agrees to implement the  
ADEPT requirements listed below.  Additionally, the IHE agrees to maintain supporting documentation 
verifying that the institution has met these requirements and to make this documentation available at 
the request of the South Carolina Department of Education (SCDE) or during an onsite visit. 
 
 Assurance #1: ADEPT Performance Standards/SCTS 4.0 Domains. The IHE will integrate the 

applicable ADEPT Performance Standards/SCTS 4.0 Domains throughout each candidate’s course 
work, field experiences, and clinical practice so that candidates understand and are able to apply 
these standards.  
 

 Assurance #2: Clinical Practice (Student Teaching). Prior to the beginning of the clinical practice—
the capstone ADEPT experience—the IHE will provide candidates with a comprehensive orientation 
to the practicum so that the candidates understand what they have to do in order to achieve 
success.  At a minimum, the orientation will include both oral and written explanations of the 
assistance and evaluation processes, the  ADEPT-related expectations, the Standards of Conduct for 
South Carolina Educators, and the IHE’s requirements for successful completion of the clinical 
practice. Additionally, the IHE will design and implement the clinical practice according to all 
applicable policy guidelines to ensure that candidates receive full opportunities to develop their 
professional knowledge and skills. 

 
 Assurance #3: Supervision of Candidates. The IHE will provide candidates with effective guidance 

and support during the clinical practice by ensuring that each candidate is supervised (1) by one or 
more IHE clinical faculty members who have preparation both in the supervision of education and in 
the candidate’s teaching major and (2) by one or more school-based cooperating teachers, each of 
whom has three or more years of successful teaching experience, is qualified in the candidate’s 
content or certification area, and has been recommended as a cooperating teacher by a school or 
district administrator and/or by an IHE faculty member. All IHE supervisors and cooperating teachers 
will hold certification as an ADEPT evaluator or trainer, or they will have successfully completed an 
ADEPT seminar that follows the SCDE-recommended structure and format. Additionally, the IHE will 
provide all supervisors and cooperating teachers with training related to the institution’s 
requirements and procedures for evaluating and supporting candidates. 

 
 Assurance #4: Feedback to Candidates. The IHE will ensure that, throughout the clinical experience, 

supervisors provide each candidate with accurate, appropriate, and ongoing formative feedback 
that enables the candidate to improve his or her teaching performance and effectiveness. 
Additionally, the IHE will assign ratings and grades that are aligned with the IHE’s stated policies and 



that truly represent the quality of each candidate’s teaching performance and effectiveness. 
 

 Assurance #5: Continuous ADEPT Program Improvement. The IHE will gather qualitative and 
quantitative data to determine the impact of the program on the teaching performance and 
effectiveness of the institution’s candidates and graduates relative to the ADEPT Performance 
Standards/SCTS 4.0 Domains and will use these data to guide future program planning.  

 

 

SECTION III: IHE ADEPT Program Evaluation and Improvement 
 
By submitting this program evaluation and improvement plan, and unless otherwise noted, the IHE 
agrees to maintain supporting documentation verifying that the institution has gathered qualitative and 
quantitative data on the effectiveness of its ADEPT Program implementation and to make this 
documentation available at the request of the SCDE or during an onsite visit. 

Instructions to the IHE: Please respond to each of the following questions. 

1. Based on 2016-2017 qualitative and quantitative data, what are the IHE’s strengths in terms of 

promoting the teaching performance and effectiveness of its candidates and graduates relative 

to the ADEPT Performance Standards/SCTS 4.0 Domains? In this response, please indicate how 

faculty and staff identified these particular strengths. 

 
 

 Using 2016-2017 data, we continue to find that the vast majority of our candidates were able 

to successfully meet the performance standards in all ADEPT areas. We had 50 students 

complete the student teaching experience during the 2016-2017 academic year.  100% of 

these completers were able to successfully pass Professional Dispositions expectations prior 

to graduation.  Below is a table showing the results of those ratings for our completers: 

 
 

Fall 2016 (N=24) / Spring 2017 (N=26)     

Disposition  Ratings (4 Categories) 

% completers 

meeting  or 

exceeding 

expectation 

Average Score 

(Range 0-3) 

Ethical Standards 98% 2.8 

Professional Attributes 96% 2.7 

Respect for Families, Cultures and Communities 100% 2.8 

Respect for the Learning Process 97% 2.7 

Overall Disposition Rating 98% 2.8 

 



                   Our 2016-2017 completers averaged 98% on this rating form with an average score of 2.8 out           
                    a possible 3.0 score.   

 

 

 All completers passed the SLO project each semester.  Results of the SLO project are in the 

table below. 

 

           Fall 2016 (N=24) 

SLO Rubric(Score Range: 0 to 3) 

% completers 

meeting or 

exceeding 

expectation 

Average 

Score (Range: 

0-3) 

SECTION I: STUDENT INFORMATION 96% 2.3 

SECTION II: STUDENT LEARNING OBJECTIVE  100% 2.4 

SECTION III: COURSE CONTENT AND PACING GUIDE 100% 2.3 

SECTION IV: INSTRUCTIONAL AND BEH. MANGMT. STRATEGIES  100% 2.3 

SECTION V: HISTORICAL AND TREND DATA 100% 2.3 

SECTION VI: BASELINE DATA AND POST ASSESSMENT 100% 2.1 

SECTION VII: PROGRESS MONITORING 100% 2.3 

SECTION VIII: GROWTH TARGETS 100% 2.3 

AVERAGE SCORE - 2.29 

 
      Spring 2017 (N=26) 

SLO Rubric(Score Range: 0 to 3) 

% completers 

meeting or 

exceeding 

expectation 

Average 

Score (Range: 

0-3) 

SECTION I: STUDENT INFORMATION 96% 2.5 

SECTION II: STUDENT LEARNING OBJECTIVE  100% 2.5 

SECTION III: COURSE CONTENT AND PACING GUIDE 100% 2.3 

SECTION IV: INSTRUCTIONAL AND BEH. MANGMT. STRATEGIES  100% 2.4 

SECTION V: HISTORICAL AND TREND DATA 100% 2.4 



SECTION VI: BASELINE DATA AND POST ASSESSMENT 100% 2.3 

SECTION VII: PROGRESS MONITORING 100% 2.4 

SECTION VIII: GROWTH TARGETS 100% 2.4 

AVERAGE SCORE - 2.40 

 
The scores on the SLO project improved slightly from the Fall 2016 to the Spring 2017.  Students 
in the Spring had more exposure to the rubric in earlier courses.  Overall, the results were very 
good. 
 
 

 SCTS 4.0 RUBRIC PERFORMANCE 

 
Below is a table showing the average composite score earned by completers using the SC 
4.0 Teaching Standards Rubric.  Student Teachers were evaluated a minimum of 6 times 
during their 60 day internship using the rubric. The scores in the table below represent the 
average composite score for each group of completers. 
 

          Fall 2016 (N=24) 

SCTS 4.0 RUBRIC 

% completers 

meeting or 

exceeding 

expectation 

Average 

Score (Range: 

1-4) 

STANDARDS AND OBJECTIVES 100% 3.41 

MOTIVATING STUDENTS 100% 3.39 

PRESENTING INSTRUCTIONAL CONTENT 100% 3.32 

LESSON STRUCTURE AND PACING 100% 3.24 

ACTIVITIES AND MATERIALS 100% 3.36 

QUESTIONING 100% 3.25 

ACADEMIC FEEDBACK 100% 3.27 

GROUPING STUDENTS 100% 3.34 

TEACHER CONTENT KNOWLEDGE 100% 3.50 

TEACHER KNOWLEDGE OF STUDENTS 100% 3.44 



THINKING 100% 3.30 

PROBLEM SOLVING 100% 3.34 

INSTRUCTIONAL PLANS 100% 3.43 

STUDENT WORK 100% 3.35 

ASSESSMENT 100% 3.32 

EXPECTATION 100% 3.36 

MANAGING STUDENT BEHAVIOR 100% 3.29 

ENVIRONMENT 100% 3.73 

RESPECTFUL CULTURE 100% 3.65 

GROWING AND DEVELOPING PROFESSIONALLY 100% 3.60 

REFLECTING ON TEACHING 100% 3.47 

COMMUNITY INVOLVEMENT 100% 3.56 

SCHOOL RESPONSIBILITIES 100% 3.73 

PROFESSIONAL DEMENAOR AND BEHAVIOR 100% 3.82 

 
 

 
          SPRING 2017 (N=26) 

SCTS 4.0 RUBRIC 

% completers 

meeting or 

exceeding 

expectation 

Average 

Score (Range: 

1-4) 

STANDARDS AND OBJECTIVES 100% 3.45 

MOTIVATING STUDENTS 100% 3.34 

PRESENTING INSTRUCTIONAL CONTENT 100% 3.21 

LESSON STRUCTURE AND PACING 100% 3.22 

ACTIVITIES AND MATERIALS 100% 3.42 

QUESTIONING 100% 3.30 



ACADEMIC FEEDBACK 100% 3.35 

GROUPING STUDENTS 100% 3.42 

TEACHER CONTENT KNOWLEDGE 100% 3.53 

TEACHER KNOWLEDGE OF STUDENTS 100% 3.55 

THINKING 100% 3.35 

PROBLEM SOLVING 100% 3.28 

INSTRUCTIONAL PLANS 100% 3.50 

STUDENT WORK 100% 3.40 

ASSESSMENT 100% 3.35 

EXPECTATION 100% 3.42 

MANAGING STUDENT BEHAVIOR 100% 3.28 

ENVIRONMENT 100% 3.65 

RESPECTFUL CULTURE 100% 3.67 

GROWING AND DEVELOPING PROFESSIONALLY 100% 3.58 

REFLECTING ON TEACHING 100% 3.61 

COMMUNITY INVOLVEMENT 100% 3.76 

SCHOOL RESPONSIBILITIES 100% 3.70 

PROFESSIONAL DEMEANOR AND BEHAVIOR 100% 3.78 

 
The data above shows above average scores for our completers.  While we are thrilled with these 
results, we also know that we should strive for constant improvement. 
 
 
 
 
 
 
 
 
 
 



2. Based on 2016-2017 qualitative and quantitative data, what are the areas of growth in terms of 

promoting the teaching performance and effectiveness of its candidates and graduates relative 

to the ADEPT Performance Standards/SCTS 4.0 Domains? What changes does the IHE plan to 

make in order to address those areas of growth?  In this response, please indicate how faculty 

and staff determined the need for these changes. 

 
While we are proud of both the high percentage of our students who met SC Teaching performance 
standards and the SLO and Disposition standards, we have noticed that some categories are not as 
high performing as others.  We plan to look at ways to emphasize those areas. For example, looking 
at the SCTS 4.0 results, we notice that Professional Responsibilities is definitely a strength for us.  
We also see that while the scores are good, there are areas such as “Lesson Structure and Pacing” 
and “Managing Student Behavior” that we can try to improve.  We plan to review this information in 
the Fall 2017 and make adjustments in our course lectures and assessments to increase the 
emphasis in our lower performing areas. 

 

 

B. PADEPP (If applicable)  

 

Not applicable.  We do not have a program that leads to principal licensure. 

 

. EEDA 

 

EEDA Standard Assessment/Assignment Course 

SC-EEDA-PS-2008.1 

Teacher candidates will explain the career 

guidance process. 

 

 

EEDA Assignment 

 

EDUC 190 

SC-EEDA-PS-2008.2 

Teacher candidates will explain the 

curriculum framework for the career clusters 

of study concept and its relevance to the 

Individual Graduation Plan (IGP). 

 

 

 

 

EEDA Assignment 

 

 

 

EDUC 190 

SC-EEDA-PS-2008.3 

At the age-appropriate level of instruction, 

teacher candidates will explain the use of the 

career guidance standards and competencies 

as specified in the South Carolina 

Comprehensive Developmental Guidance 

and Counseling Program Model. 

 

 

 

 

EEDA Assignment 

 

 

 

EDUC 190 



SC-EEDA-PS-2008.4 

Teacher candidates will identify instructional 

strategies that promote core values, as 

specified in §59-17-135, in the school 

community. 

 

 

 

EEDA Assignment 

 

Lesson Plan Assignment 

 

 

EDUC 190 

 

EDUC 311 

EDUC 313 

EDUC 322 

EDUC 393 

EDUC 411 

EDUC 437 

EDUC 490 

SC-EEDA-PS-2008.5 

Teacher candidates will use concrete, hands-

on instruction and content presentation with 

an emphasis on real-world application and 

problem solving. 

  

 

 

Lesson Plan Assignment and 

Classroom Observation 

Rubric 

 

 

EDUC 311 

EDUC 313 

EDUC 322 

EDUC 393 

EDUC 411 

EDUC 437 

EDUC 490 

SC-EEDA-PS-2008.6 

Teacher candidates will implement learning 

strategies that promote cooperation. 

 

Lesson Plan Assignment and 

Classroom Observation 

Rubric 

EDUC 311 

EDUC 313 

EDUC 322 

EDUC 393 

EDUC 411 

EDUC 437 

EDUC 490 

SC-EEDA-PS-2008.7 

Teacher candidates will implement strategies 

to accommodate the needs of diverse 

learners. 

 

Lesson Plan Assignment and 

Classroom Observation 

Rubric 

EDUC 311 

EDUC 313 

EDUC 322 

EDUC 393 

EDUC 411 

EDUC 437 

EDUC 490 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



D. Standards of Conduct Assessment Plan  

Francis Marion University teaches the Standard of Conduct to all of our teacher candidates.  We do 

this with an Ethics Assignment, a Dispositions Assessment, Weekly Summary Sheets during 

Student teachers, the COR rubric and Cooperating Teacher Evaluations in all clinical courses.  The 

Standards of Conduct can be found at this website 

(http://ed.sc.gov/educators/certification/certification-forms/forms/standards-of-conduct-for-south-

carolina-educators/).  Below is a table showing where we collect these assessments. 

 

  

Standard of Conduct Assignment Course(s) 

Ethics Assignment 

 

EDUC 190 

 

Dispositions Assessment 

 

EDUC 305 

EDUC 313 

EDUC 393 

EDUC 490 

 

Weekly Summary Sheets 

 

EDUC 490 

 

COR (Classroom Observation Rubric) 

 

EDUC 313 

EDUC 322 

EDUC 393 

EDUC 437 

EDUC 490 

 

Cooperating Teacher Evaluations 

 

EDUC 191 

EDUC 313 

EDUC 380 

EDUC 393 

 

 

 

E. South Carolina Safe School Climate Act 

 

The Safe School Climate Act is a part of the curriculum in our EDUC 190 Introductory Education 

Course and in our EDUC 487 Classroom Management Course.  Prior to student teaching (EDUC 

490), all students receive formal Darkness to Light Anti-bullying and Mandated Reporting training. 

 

 

 

 

 

 

 

 

http://ed.sc.gov/educators/certification/certification-forms/forms/standards-of-conduct-for-south-carolina-educators/
http://ed.sc.gov/educators/certification/certification-forms/forms/standards-of-conduct-for-south-carolina-educators/


 

F. PreK-12 Academic Standards  

 

All education courses where students construct lesson plans, assessments, teach K-12 students, 

etc… require the identification and use of the Pre-K-12 Academic Standards.   While the table 

below shows where these assignments are completed, every EDUC course requires the use of the 

approved SC PreK-12 Academic Standards. 

 

Assignment that Uses Prek-12 Standards Course(s) 

Lesson Plan Assignment 

 

EDUC 311 

EDUC 313 

EDUC 322 

EDUC 393 

EDUC 411 

EDUC 437 

EDUC 490 

 

COR (Classroom Observation Rubric) 

 

EDUC 313 

EDUC 322 

EDUC 393 

EDUC 437 

EDUC 490 

 

SLO Assignment 

 

EDUC 393 

EDUC 490 

 

Technology Portfolio 

 

EDUC 310 

 

Mid-Term and Final ADEPT Observation 

 

EDUC 490 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

G. Admission Requirements- Initial and Advanced  

 

REQUIREMENTS FOR ADMISSION TO THE PROFESSIONAL EDUCATION PROGRAM 

(CHECK POINT I) 

A special note concerning licensure in South Carolina: South Carolina law states that students with prior 

criminal records may be prevented from receiving a teaching license. Students who feel that this may be a 

problem are encouraged to make appropriate inquiries in the School of Education (SOE) as early as 

possible.  

 

After meeting the requirements specified below, students are accepted and must complete the graduation 

requirements for the selected program. 

 

Admission to the professional education program is a prerequisite for enrollment in any education course 

beyond EDUC 305:  

 

Students advance from Pre-Education to Education in the School upon meeting the following 

requirements: 

 

1. Completion of Education 190/191 and Education 305 with a grade of C or better. 

2. A cumulative grade point average of at least 2.75 in all undergraduate courses taken at FMU. 

3. A passing score, as determined by South Carolina, on the selected state-approved tests in mathematics, 

writing, and reading. A passing score on these examinations is a requirement for admission to any courses 

above Education 305 and the Professional Education Program. 

4. Positive recommendations from the field (public school personnel). 

5. Completion of at least 45 semester hours. 

6. Appropriate dispositions ratings. 

7. Submission and approval of the FMU School of Education Statement of Disclosure form and a current 

SLED (State Law Enforcement Division) Background Check. 

8. Completion and submission of application for admission with accompanying documents to the School 

of Education office. 

9. Approval by the appropriate program committee. Students will be informed via their university email 

account upon completion of these requirements. 

 

ADMISSION TO STUDENT TEACHING (CHECK POINT II) 

1. Admission to a Professional Education Program at least one full semester prior to the student 

teacher semester. 

2. A cumulative grade point average of at least 2.75* at the end of the semester prior to student 

teaching. * Freshmen and transfer students entering the institution in the Fall of 2015 or the 

Spring of 2016 must achieve a cumulative 2.6 grade point average. 

3. Successful completion of ALL education courses with a grade of C or better, except for the 

Clinical Practice Block of Education 487 (a three-hour course). 

4. Positive recommendations from public school personnel, practica course instructors, and the 

appropriate program committee. 

5. Acceptable dispositions ratings from practica course instructors and supervisors. 

6. A passing score (EXAMINEE copy) on all required parts of the Praxis II Test (Subject 

Assessments/Specialty Area Test) and PLT (Principles of Learning and Teaching). 

7. Attendance at a mandatory orientation meeting conducted by the Coordinator of Student 

Teaching; held the semester prior to 



Student Teaching. (Dates and times will be posted on the “News and Announcements” 

webpage.) 

8. All student packets (content of packet is listed on the “News and Announcements” webpage 

and discussed in the Mandatory 

Meeting) and Praxis II/PLT scores must be submitted no later than Reading Day the semester 

prior to Student Teaching. 

9. Complete the South Carolina Department of Education Application for Educator License 

(including updated background check and updated fingerprinting) and receive approval by the 

State of South Carolina. 
 

 

H. Field and Clinical Experiences, including number of hours and integration of ADEPT and/or 

PADEPP 

 

The field experiences within the education program at FMU have been designed to provide the teacher 
candidates with unique opportunities geared towards preparing them for their future role as teachers. 
The South Carolina Education Department requires that each candidate participates in a minimum of 
100 hours of field experiences prior to student teaching.  Field experience hours for each course are 
determined by the university. However, these hours help to ensure that all candidates are receiving the 
minimum state-mandated 100 hours prior to student teaching.  The outline hours for each course which 
the elementary program candidates must complete are as follows: 
 

Course Number Course Name Number of Field Experience Hours 

EDUC 191 Preparation for Education Program 
Admission 

25 

EDUC 313 Field Experiences in Instructional Planning 
and Assessment 

35 

EDUC 380 Introduction to Exceptional Students 10 

EDUC 393 Clinical Experience: Secondary 40 

EDUC 490 Directed Teaching 480 

 
Descriptions of experiences 
EDUC 191: Candidates are required to observe instructional and classroom management strategies.  
They may participate in small group or one-one instruction.  The candidates may assist their Cooperating 
Teacher with clerical tasks. 
 
EDUC 313: Candidates are required to observe and collect data related to instructional planning and 
assessment.  They will be expected to develop and utilize a complete lesson plan. 
 
EDUC 380: Candidates are required to complete observations and assist in a Special Education classroom 
setting.  These experiences could take place in any K-12 special education classroom, including self-
contained or resource settings. 
 
EDUC 393: Candidates are required to become active participants in their placement by teaching a small 
unit, assessing students, and working with their Cooperating Teachers for long range planning. 
 
EDUC 490: For the student teaching semester, secondary history program candidates are assigned a 
placement in the 9 -12 grade setting.  The candidates must complete 60 days (or 12 weeks) in their 



placement.  During this time, the candidates are required to complete several projects and must take 
full responsibility of instruction for a minimum of six weeks. 
 
Diverse settings 
All secondary history program candidates are placed in various 9-12 grade public school settings 
throughout their courses within the program.  These settings may also vary in content area, including 
placements within special education classrooms.  If a candidate is allowed to return to a previous 
placement, he/she cannot be assigned to a teacher he/she previously worked with in a prior course.   
Only the Coordinator of Clinical Experiences will work to assign placements for all field experiences.  
Only approved placements from the Coordinator of Clinical Experiences may be used to satisfy course 
and field experience hours. 
 

 

 

Integration of ADEPT Standards… 

 

Standard Assignment Course(s) 

APS1: Long-Range Planning SLO Project 
EDUC 393 

EDUC 490 

APS 2: Short –Range Planning of Instruction 

SLO Project 

COR Rubric 

Lesson Plan Assignment 

EDUC 311 

EDUC 313 

EDUC 322 

EDUC 393 

EDUC 411 

EDUC 437 

EDUC 490 

APS 3: Planning Assessments and Using Data 

SLO Project 

COR Rubric 

Lesson Plan Assignment 

EDUC 311 

EDUC 313 

EDUC 322 

EDUC 393 

EDUC 411 

EDUC 437 

EDUC 490 

APS4: Establishing and Maintaining High Expectations COR Rubric 

EDUC 313 

EDUC 322 

EDUC 393 

EDUC 437 

EDUC 490 

APS5: Using Instructional Strategies to Facilitate Student 

Learning 
COR Rubric 

EDUC 313 

EDUC 322 

EDUC 393 

EDUC 437 

EDUC 490 

APS6: Providing Content for Learners COR Rubric 

EDUC 313 

EDUC 322 

EDUC 393 

EDUC 437 

EDUC 490 



APS7: Monitoring, Assessing and Enhancing Learning COR Rubric 

EDUC 313 

EDUC 322 

EDUC 393 

EDUC 437 

EDUC 490 

APS8: Maintaining an Environment that Promotes 

Learning 
COR Rubric 

EDUC 313 

EDUC 322 

EDUC 393 

EDUC 437 

EDUC 490 

APS9: Managing the Classroom COR Rubric 

EDUC 313 

EDUC 322 

EDUC 393 

EDUC 437 

EDUC 490 

APS10: Professional Responsibilities 
COR Rubric 

Dispositions 

EDUC 305 

EDUC 313 

EDUC 322 

EDUC 393 

EDUC 437 

EDUC 490 

 

  

I. Eligibility for Initial Certification  

 

Students become eligible for Initial Certification when they complete Checkpoint III as outlined 

below. 

 

COMPLETION OF STUDENT TEACHING AND LICENSURE (CHECK POINT III) 

1. Successful completion of the FMU Teacher Candidate Work Sample, ADEPT and other 

LiveText assignments required for student teaching. 

2. Positive evaluations by School of Education supervisors. 

3. Acceptable dispositions ratings from Education 490 instructors. 

4. Completion of appropriate paperwork for South Carolina licensure and School of Education    

     completion. 

5. Positive recommendations from public school personnel. 
 

 

 

J. Annual Reports (AACTE/NCATE and Title II submission)  

  

- Annual Reports are submitted each year to CAEP.  See Appendix A. 

- Title II report is also in the Appendix. See Appendix B 

 

 

 

 

 

 



K. Commitment to Diversity Assurance  

 

Francis Marion University Mission 

Francis Marion University adheres to the primary purpose for which it was established as a 

college in 1970: to make available excellent educational programs for the people of the region 

and the state. The University offers bachelor’s degrees in a wide range of liberal arts disciplines, 

as well as in the health sciences, education, and business. The University also offers professional 

degrees at the baccalaureate, master’s, and specialist levels. While maintaining high standards, 

we serve students with a broad range of preparation and ability. We seek a wide variety of 

students, primarily from the Pee Dee region, but also from the entire state, other states, and 

foreign countries. We believe that a student body diverse in age, ethnic background, and country 

of origin enriches the education of all students. To achieve its educational goals, the University 

has outstanding faculty members, distinguished by high achievement and diverse academic 

backgrounds. We provide traditional and, when appropriate, nontraditional instruction, access to 

an excellent library as well as electronic resources, and staff members committed to student 

learning and success. A low student-faculty ratio and faculty concern for the individual student 

help us to achieve our goals. The University recognizes the importance of the out-of-the-

classroom experience and offers opportunities for students to engage in activities that promote 

personal growth. In addition, the University provides students with special learning 

opportunities, such as an honors program, internships, study abroad destinations and cooperative 

degree programs. 
 

School of Education 
The School of Education (SOE) at Francis Marion University seeks to prepare competent and caring 

teachers who have the knowledge, skills, and dispositions to succeed in South Carolina’s diverse schools. 

To accomplish this goal, the SOE ensures that all initial and advanced teacher candidates have clinical 

and internship experiences in diverse school settings; interact with school-based and department faculty 

of diverse ethnic, cultural, and educational backgrounds; engage in professional development activities 

designed to increase their understanding of effective instructional practices; and, are exposed to content 

standards and curricula that promote awareness and understanding of students from diverse backgrounds. 

 

 

Diversity Standards  
Teacher candidates enrolled in all unit programs are expected to demonstrate an understanding and the 

application of research-based instructional practices that promote the academic success of all students. To 

this end, all initial and advanced curricula programs have adopted and incorporated the Francis Marion 

University Center of Excellence to Prepare Teachers of Children of Poverty Standards and the SOE 

Diversity Standards. 

 

L. Professional Development Courses (if applicable)  

 

             Not Applicable for this program. 

 

M. Advanced Programs for Teachers Alignment with NBPTS  

 

           Not Applicable for this program. 

 

 

 



N. Experimental or Innovative Programs (if applicable)  

 

         Not Applicable for this program. 

 

 

 

O. ISTE Alignment  

 

The FMU School of Education uses the NETS-T standards to guide teacher candidates toward 

effective use of technology in the classroom.  Evidence is collected in various places throughout the 

program.  See table below. 

 

ISTE  Standard Assessments/Assignments Courses 

ISTE-T 1 - Facilitate and Inspire Student 

Learning and Creativity:   

 

Teachers use their knowledge of subject 

matter, teaching and learning, and 

technology to facilitate experiences that 

advance student learning, creativity, and 

innovation in both face-to-face and virtual 

environments 

 

 

 

 

Education Technology 

Portfolio 

 

Lesson Plan Assignment 

 

EDUC 310 

 

EDUC 311 

EDUC 313 

EDUC 322 

EDUC 393 

EDUC 411 

EDUC 437 

EDUC 490 

ISTE-T 2 - Design and Develop Digital-

Age Learning Experiences and 

Assessments: 

 

Teachers design, develop, and evaluate 

authentic learning experiences and 

assessments incorporating contemporary 

tools and resources to maximize content 

learning in context and to develop the 

knowledge, skills, and attitudes identified in 

the NETS•S. 

 

 

Education Technology 

Portfolio 

 

Lesson Plan Assignment 

 

Classroom Observation 

Rubric 

 

SLO Assignment 

 

EDUC 310 

 

EDUC 311 

EDUC 313 

EDUC 322 

EDUC 393 

EDUC 411 

EDUC 437 

EDUC 490 

 ISTE-T 3 - Model Digital-Age Work and 

Learning: 

 

Teachers exhibit knowledge, skills, and 

work processes representative of an 

innovative professional in a global and 

digital society. 

 

 

Education Technology 

Portfolio 

 

EDUC 310 

ISTE-T 4 - Promote and Model Digital 

Citizenship and Responsibility: 

 

Teachers understand local and global 

societal issues and responsibilities in an 

 

Education Technology 

Portfolio 

 

Classroom Observation 

 

EDUC 310 

 

EDUC 313 

EDUC 322 



evolving digital culture and exhibit legal and 

ethical behavior in their professional 

practices. 

 

Rubric 

 

EDUC 393 

EDUC 437 

EDUC 490 

ISTE-T 5 - Engage in Professional 

Growth and Leadership: 

 

Teachers continuously improve their 

professional practice, model lifelong 

learning, and exhibit leadership in their 

school and professional community by 

promoting and demonstrating the effective 

use of digital tools and resources. 

 

 

Education Technology 

Portfolio 

 

SLO Assignment 

 

EDUC 310 

 

 

EDUC 393 

EDUC 490 

 

 

 

 

 
IV.  NCATE and SPA Standards, and Assessments  
 

Download the NCATE Program Report for the content area and complete the following using the 

program standards:  

 

A. Context 

 Description of any state or institutional policies that may influence the application 

of NCSS standards?   

                     NONE 

 

 Description of the field and clinical experiences required for the program 

 
The field experiences within the education program at FMU have been designed to provide the teacher 
candidates with unique opportunities geared towards preparing them for their future role as teachers. 
The South Carolina Education Department requires that each candidate participates in a minimum of 
100 hours of field experiences prior to student teaching.  Field experience hours for each course are 
determined by the university. However, these hours help to ensure that all candidates are receiving the 
minimum state-mandated 100 hours prior to student teaching.  The outline hours for each course which 
the elementary program candidates must complete are as follows: 
 

Course Number Course Name Number of Field Experience Hours 

EDUC 191 Preparation for Education Program 
Admission 

25 

EDUC 313 Field Experiences in Instructional Planning 
and Assessment 

35 

EDUC 380 Introduction to Exceptional Students 10 

EDUC 393 Clinical Experience: Secondary 40 

EDUC 490 Directed Teaching 480 

 



Descriptions of experiences 
EDUC 191: Candidates are required to observe instructional and classroom management strategies.  
They may participate in small group or one-one instruction.  The candidates may assist their Cooperating 
Teacher with clerical tasks. 
 
EDUC 313: Candidates are required to observe and collect data related to instructional planning and 
assessment.  They will be expected to develop and utilize a complete lesson plan. 
 
EDUC 380: Candidates are required to complete observations and assist in a Special Education classroom 
setting.  These experiences could take place in any K-12 special education classroom, including self-
contained or resource settings. 
 
EDUC 393: Candidates are required to become active participants in their placement by teaching a small 
unit, assessing students, and working with their Cooperating Teachers for long range planning. 
 
EDUC 490: For the student teaching semester, secondary history program candidates are assigned a 
placement in the 9 -12 grade setting.  The candidates must complete 60 days (or 12 weeks) in their 
placement.  During this time, the candidates are required to complete several projects and must take 
full responsibility of instruction for a minimum of six weeks. 
 
Diverse settings 
All secondary history program candidates are placed in various 9-12 grade public school settings 
throughout their courses within the program.  These settings may also vary in content area, including 
placements within special education classrooms.  If a candidate is allowed to return to a previous 
placement, he/she cannot be assigned to a teacher he/she previously worked with in a prior course.   
Only the Coordinator of Clinical Experiences will work to assign placements for all field experiences.  
Only approved placements from the Coordinator of Clinical Experiences may be used to satisfy course 
and field experience hours. 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
B. List of  NCSS SPA assessments (completion of chart)  

 

Type and Number of 

Assessment 
Name of Assessment 

Type or Form of 

Assessment 

When the Assessment is 

Administered 
Assessment #1:  

Licensure Assessment or 

other content-based 

assessment (required) 

 Praxis 2 
Required Licensure 

Exam 

Prior to being admitted to 

Student Teaching 

Assessment #2:  

Content Knowledge in 

social studies (required) 

 Department  exit 

exam 

 

 Course Grades  

 

Comprehensive Content 

Exam give to Seniors 

 

Grades in various content 

courses along with 

analysis form 

   Taken during Senior Year 

 

 

Throughout the program  

Assessment #3: 

Candidate ability to plan 

instruction 

(required) 

 Lesson Plan 

Assignment 

 Student 

Learning 

Objective Unit 

Plan (SLO) 

 Classroom 

Observation 

Rubric (COR) 

Relevant sections of each 

of these performance 

rubrics 

EDUC 311 

EDUC 313 

EDUC 322 

EDUC 393 

EDUC 411 

EDUC 437 

EDUC 490 

Assessment #4: 

Student Teaching 

(required) 

 MidTerm and 

Final ADEPT 

observations 

using the 

SC4.0TS rubric 

 

 

Performance Rubric 

 

EDUC 490 

 

 

Assessment #5: 

Candidate effect on 

student learning 

(required) 

 Student 

Learning 

Objective Unit 

Plan 

(SLO):Growth 

Targets and 

Reflections 

 

Performance Rubric 
EDUC 393 

EDUC 490 

Assessment #6: 

Additional Assessment 

that addresses NCSS 

standards (required) 

 

 History 

Capstone Thesis 

 

Research Paper History 499 

Assessment #7:  

Additional Assessment 

that addresses NCSS 

standards (optional) 

 

 

 Professional 

Dispositions 
Performance Rubric 

Throughout the program at 

Checkpoint 1,  

Checkpoint 2 and 

Checkpoint 3 



 

 

C. Relationship of assessments to the NCSS standards (completion of chart)  

                                                                                                                     Assessments 

NCSS  Standard #1 #2 #3 #4 #5 #6 #7 

Standard 1. Content Knowledge  
Candidates demonstrate knowledge of social 
studies disciplines. Candidates are 
knowledgeable of disciplinary concepts, facts, 
and tools; structures of inquiry; and forms of 
representation. 
 

X X  X  X  

Standard 2. Application of Content Through 
Planning 
Candidates plan learning sequences that 
leverage social studies knowledge and literacies, 
technology, and theory and research to support 
the civic competence of learners.  
 

 

  X X    

Standard 3. Design and Implementation of 
Instruction and Assessment 
Candidates design and implement instruction 
and authentic assessments, informed  
by data literacy and learner self-assessment, 
that promote civic competence.  
 

 

  X X X   

Standard 4. Social Studies Learners and 
Learning 
Candidates use knowledge of learners to plan 
and implement relevant and responsive 
pedagogy, create collaborative and 
interdisciplinary learning environments, and 
prepare learners to be informed advocates for an  
inclusive and equitable society.  

  X X    

Standard 5. Professional Responsibility and 
Informed Action 
Candidates reflect and expand upon their social 
studies knowledge, inquiry skills, and civic 
dispositions to advance social justice and 
promote human rights through informed action in 
schools and/or communities 
  

 

  X  X X X 

 



 

 

D. Planned evidence for meeting standards (assessment documents)  

 

See eight assessment documents in the Appendix. See Appendices C thru I. 

 

E. Planned use of assessment results to improve candidate and program performance  

 

Assessment results will be analyzed at the end of each academic year.  Each academic year could 

contain up to three cycles of data.  The Secondary Social Studies program would review the data 

to determine both strengths and weaknesses in the data.  From those strengths and weaknesses, 

recommendations will be made through the established governance structure at Francis Marion 

University.  This structure promotes faculty input at all levels. 

 

 

F. Changes or additions to the program (For program modifications only)  NONE 
 

Comments: 

 

 

Institution: Francis Marion University                                      Date:  September 26, 2017 
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Appendix A 

2017 CAEP Annual Report 



Section 1. AIMS Profile
After reviewing and/or updating the Educator Preparation Provider's (EPP's) profile in AIMS, check the box to indicate that the
information available is accurate. 

Section 2. Program Completers
2.1 How many candidates completed programs that prepared them to work in preschool through grade 12 settings during 
Academic Year 2015-2016 ?

2017 EPP Annual Report
CAEP ID: 13497 AACTE SID: 1225

Institution: Francis Marion University

Unit: School of Education

 
 

1.1 In AIMS, the following information is current and accurate...
  Agree Disagree

1.1.1 Contact person

1.1.2 EPP characteristics

1.1.3 Program listings

Enter a numeric value for each textbox.
 

2.1.1 Number of completers in programs leading to initial teacher certification or
licensure

66 

2.1.2 Number of completers in advanced programs or programs leading to a degree,
endorsement, or some other credential that prepares the holder to serve in P-12 
schools (Do not include those completers counted above.)

43 

Total number of program completers 109

*2.2 Indicate whether the EPP is currently offering a program or programs leading to initial teacher certification or 
licensure.
Yes, a program or programs leading to initial teacher certification is currently being offered.

Section 3. Substantive Changes
Have any of the following substantive changes occurred at your educator preparation provider or 
institution/organization during the 2015-2016 academic year?

Section 4. Display of candidate performance data. 

3.1 Changes in the published mission or objectives of the institution/organization or the EPP

No Change / Not Applicable

3.2 The addition of programs of study at a degree or credential level different from those that were offered 
when most recently accredited

No Change / Not Applicable

3.3 The addition of courses or programs that represent a significant departure, in terms of either content or 
delivery, from those that were offered when most recently accredited

No Change / Not Applicable

3.4 A contract with other providers for direct instructional services, including any teach-out agreements

No Change / Not Applicable

Any change that means the EPP no longer satisfies accreditation standards or requirements:

3.5 Change in regional accreditation status

No Change / Not Applicable

3.6 Change in state program approval

No Change / Not Applicable



Provide a link that demonstrates candidate performance data are public-friendly and prominently displayed on the school, 
college, or department of education homepage.
Employer and Completer Data:
http://www.fmarion.edu/academics/caep

Section 6. Areas for Improvement, Weaknesses, and/or Stipulations

Summarize EPP activities and the outcomes of those activities as they relate to correcting the areas cited in the last 
Accreditation Action/Decision Report.

Section 7. Accreditation Pathway
Selected Improvement. Summarize progress on the Selected Improvement plan for the standard(s) or component(s)
selected.
Our last NCATE visit (Fall 2012) indicated that we had no areas of weakness. While we are thrilled with this report, we have
continued to use our assessment system to inform us of areas we can improve. We are currently implementing
rubrics and assessments that align with CAEP guidelines and we working on SPA reports that are due in the Fall 2016. 

Section 8: Preparer's Authorization

Preparer's authorization. By checking the box below, I indicate that I am authorized by the EPP to complete the 2017 
EPP Annual Report.

Report Preparer's Information

I understand that all the information that is provided to CAEP from EPPs seeking initial accreditation, going forward 
accreditation or having completed the accreditation process is considered the property of CAEP and may be used for training, 
research and data review. CAEP reserves the right to compile and issue data derided from accreditation documents.

I am authorized to complete this report.

Name: Erik Lowry

Position: Accreditation Coordinator

Phone: 843-661-1523

E-mail: elowry@fmarion.edu























































































































































 

Instruction 
 Exemplary (4) Proficient (3) Needs Improvement (2) Unsatisfactory (1) 

Standards and 
Objectives 
 

 All learning objectives and state 
content standards are explicitly 
communicated. 

 Sub-objectives are aligned and 
logically sequenced to the lesson’s 
major objective. 

 Learning objectives are: (a) 
consistently connected to what 
students have previously learned, (b) 
know from life experiences, and (c) 
integrated with other disciplines. 

 Expectations for each student’s 
performance are clear, demanding, 
and high. 

 State standards are displayed, 
referenced throughout the lesson with 
explanations. 

 There is evidence that most students 
demonstrate mastery of the objective. 

 Most learning objectives and state 
content standards are communicated. 

 Sub-objectives are mostly aligned to 
the lesson’s major objective. 

 Learning objectives are connected to 
what students have previously 
learned. 

 Expectations for student performance 
are clear, demanding and high. 

 State standards are displayed and 
referenced in the lesson. 

 There is evidence that most students 
demonstrate mastery of the objective. 

 Some learning objectives and state 
content standards are 
communicated. 

 Sub-objectives are sometimes 
aligned to the lesson’s major 
objective. 

 Learning objectives are not clearly 
connected to what students have 
previously learned. 

 Expectations for student 
performance are clear. 

 State standards are appropriately 
displayed 

 There is evidence that some of the 
students demonstrate mastery of the 
objective. 

 Learning objectives and state 
content standards are not 
communicated. 

 Sub-objectives are rarely aligned to 
the lesson’s major objective. 

 Learning objectives are rarely 
connected to what students have 
previously learned. 

 Expectations for student 
performance are vague. 

 State standards are not 
appropriately displayed. 

 There is evidence that few students 
demonstrate mastery of the 
objective. 

Motivating 
Students 

 

 The teacher consistently and explicitly 
organizes the content so that it is 
personally meaningful, relevant and 
intellectually engaging to all students. 

 The teacher consistently develops 
learning experiences where inquiry, 
curiosity and exploration are valued. 

 The teacher consistently reinforces 
and rewards effort. 

 The teacher often organizes the 
content so that it is personally 
meaningful, relevant and intellectually 
engaging to most students. 

 The teacher often develops learning 
experiences where inquiry, curiosity 
and exploration are valued. 

 The teacher regularly reinforces and 
rewards effort. 

 The teacher sometimes organizes the 
content so that it is personally 
meaningful, relevant and engaging to 
some students. 

 The teacher sometimes develops 
learning experiences where inquiry, 
curiosity and exploration are valued. 

 The teacher sometimes reinforces 
and rewards effort. 

 The teacher rarely organizes the 
content so that it is personally 
meaningful, relevant and engaging 
to students. 

 The teacher rarely develops 
learning experiences where inquiry, 
curiosity and exploration are 
valued. 

 The teacher rarely reinforces and 
rewards effort. 

Presenting 
Instructional 
Content 
 

Presentation of content always includes: 

 visuals that establish: the purpose of 
the lesson, preview the organization of 
the lesson, and include reflective 
internal summaries of the lesson. 

 Explicit examples, illustrations, 
analogies, and labels for new concepts 
and ideas. 

 modeling by the teacher to 
demonstrate his or her performance 
expectations throughout the lesson. 

 concise communication. 

 logical sequencing and segmenting. 

 all essential information. 

 no irrelevant, confusing, or non- 
essential information. 

Presentation of content most of the time 
includes: 

 visuals that establish the purpose of 
the lesson, preview the organization of 
the lesson, and include reflective 
internal summaries of the lesson. 

 examples, illustrations, analogies, and 
labels for new concepts and ideas. 

 modeling by the teacher to 
demonstrate his or her performance 
expectations. 

 concise communication. 

 logical sequencing and segmenting. 

 all essential information. 

 no irrelevant, confusing, or non- 
essential information. 

Presentation of content sometimes 
includes: 
 visuals that establish the purpose of 

the lesson, preview the organization of 
the lesson, and include internal 
summaries of the lesson 

 examples, illustrations, analogies, and 
labels for new concepts and ideas. 

 modeling by the teacher to 
demonstrate his or her performance 
expectations. 

 concise communication. 

 logical sequencing and segmenting. 

 all essential information 
 no irrelevant, confusing, or non- 

essential information. 

Presentation of content rarely includes: 

 visuals that establish the purpose of 
the lesson, preview the organization 
of the lesson, and include internal 
summaries of the lesson. 

 examples, illustrations, analogies, 
and labels for new concepts and 
ideas. 

 modeling by the teacher to 
demonstrate his or her 
performance expectations. 

 concise communication. 

 logical sequencing and segmenting. 

 all essential information. 

 no irrelevant, confusing, or non- 
essential information. 

 



 

 

Lesson Structure 
and Pacing 
 

 The lesson starts promptly. 

 The lesson's structure is coherent, 
with a significant beginning, middle, 
end, and extended time for reflection. 

 Pacing is brisk, and provides many 
opportunities for individual students 
who progress at different learning 
rates. 

 Routines for distributing materials are 
seamless. 

 No instructional time is lost during 
transitions. 

 The lesson starts promptly. 

 The lesson's structure is coherent, 
with a beginning, middle, and end and 
reflection. 

 Pacing is appropriate, and sometimes 
provides opportunities for students 
who progress at different learning 
rates. 

 Routines for distributing materials are 
efficient. 

 Little instructional time is lost during 
transitions. 

 The lesson starts somewhat 
promptly. 

 The lesson's structure is coherent, 
with a beginning, middle, and end. 

 Pacing is appropriate for some 
students and rarely provides 
opportunities for students who 
progress at different learning rates. 

 Routines for distributing materials 
are efficient. 

 Instructional time is lost during 
transitions. 

 The lesson does not start promptly. 

 The lesson has a structure, but may 
be missing closure or introductory 
elements. 

 Pacing is appropriate for few 
students, and does not provide 
opportunities for students who 
progress at different learning rates. 

 Routines for distributing materials 
are inefficient. 

 Considerable time is lost during 
transitions. 

Activities 
and Materials 

 
 
 
 
 
 
 
 
 
 
 
 
 

 

Activities and materials include all of the 
following: 

 support the lesson objectives. 

 are challenging. 

 sustain students’ attention. 

 elicit a variety of thinking. 

 provide time for reflection. 

 are relevant to students’ lives. 

 provide opportunities for student 
to student interaction. 

 induce student curiosity and 
suspense. 

 provide students with choices. 

 incorporate multimedia and 
technology which enhances 
student learning and thinking. 

 incorporate resources beyond the 
school curriculum texts (e.g., 
teacher made materials, 
manipulatives, resources from 
museums, cultural centers, etc). 

 In addition, sometimes activities 
are game-like, involve 
simulations, require creating 
products, and demand self- 
direction and self-monitoring. 

Activities and materials include most of the 
following: 

 support the lesson objectives. 

 are challenging. 

 sustain students’ attention. 

 elicit a variety of thinking. 

 provide time for reflection. 

 are relevant to students’ lives. 

 provide opportunities for student 
to student interaction. 

 induce student curiosity and 
suspense. 

 provide students with choices. 

 incorporate multimedia and 
technology. 

 incorporate resources beyond the 
school curriculum texts (e.g., 
teacher made materials, 
manipulatives, resources from 
museums, cultural centers, etc). 

Activities and materials include some of 
the following: 

 support the lesson objectives. 

 are challenging. 

 sustain students’ attention. 

 elicit a variety of thinking. 

 provide time for reflection. 

 are relevant to students’ lives. 

 provide opportunities for 
student to student interaction. 

 induce student curiosity and 
suspense. 

 provide students with choices. 

 incorporate multimedia and 
technology. 

 incorporate resources beyond 
the school curriculum texts (e.g., 
teacher made materials, 
manipulatives, resources from 
museums, cultural centers, etc). 

Activities and materials include few of 
the following: 

 support the lesson objectives. 

 are challenging. 

 sustain students’ attention. 

 elicit a variety of thinking. 

 provide time for reflection. 

 are relevant to students’ lives. 

 provide opportunities for 
student to student interaction. 

 induce student curiosity and 
suspense. 

 provide students with choices. 

 incorporate multimedia and 
technology. 

 incorporate resources beyond 
the school curriculum texts 
(e.g., teacher made materials, 
manipulatives, resources from 
museums, etc). 

 



 

 



 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

Questioning 
 

Teacher questions are varied and high 
quality providing a consistently balanced 
mix of question types: 

o knowledge and comprehension, 
o application and analysis, and 
o creation and evaluation. 

 Questions are consistently purposeful 
and coherent. 

 A high frequency of questions is asked. 

 Questions are consistently sequenced 
with attention to the instructional 
goals. 

 Questions regularly require active 
responses (e.g., whole class signaling, 
choral responses, written and shared 
responses, or group and individual 
answers). 

 Wait time (3-5 seconds) is consistently 
provided. 

 The teacher calls on volunteers and 
non-volunteers, and a balance of 
students based on ability and sex. 

 Students generate higher order 
questions that lead to further inquiry 
and self-directed learning. 

Teacher questions are varied and high 
quality providing a balanced mix of 
question types: 

o knowledge and comprehension, 
o application and analysis, and 
o creation and evaluation. 

 Questions are usually purposeful and 
coherent. 

 A moderate frequency of questions 
asked. 

 Questions are often sequenced with 
attention to the instructional goals. 

 Questions sometimes require active 
responses (e.g., whole class signaling, 
choral responses, or group and 
individual answers). 

 Wait time is often provided. 

 The teacher calls on volunteers and 
non-volunteers, and a balance of 
students based on ability and sex. 

 Students generate questions that lead 
to further inquiry and self-directed 
learning. 

Teacher questions are varied and high 
quality providing for some, but not all, 
question types: 

o knowledge and comprehension, 
o application and analysis, and 
o creation and evaluation. 

 Questions are sometimes purposeful 
and coherent. 

 A moderate frequency of questions 
asked. 

 Questions are sometimes sequenced 
with attention to the instructional 
goals. 

 Questions sometimes require active 
responses (e.g., whole class signaling, 
choral responses, or group and 
individual answers). 

 Wait time is sometimes provided. 

 The teacher calls on volunteers and 
non-volunteers, and a balance of 
students based on ability and sex. 

Teacher questions are inconsistent in 
quality and include few question types: 

o knowledge and 
comprehension, 

o application and analysis, and 
o creation and evaluation. 

 Questions are random and lack 
coherence. 

 A low frequency of questions is 
asked. 

 Questions are rarely sequenced 
with attention to the instructional 
goals. 

 Questions rarely require active 
responses (e.g., whole class 
signaling, choral responses, or 
group and individual answers). 

 Wait time is inconsistently 
provided. 

 The teacher mostly calls on 
volunteers and high ability students. 

Academic 
Feedback 

 

 Oral and written feedback is 
consistently academically focused, 
frequent, and high quality. 

 Feedback is frequently given during 
guided practice and homework 
review. 

 The teacher circulates to prompt 
student thinking, assess each 
student’s progress, and provide 
individual feedback. 

 Feedback from students is consistently 
used to monitor and adjust 
instruction. 

 Teacher engages students in giving 
specific and high quality feedback to 
one another. 

 Oral and written feedback is mostly 
academically focused, frequent, and 
mostly high quality. 

 Feedback is often given during guided 
practice and homework review. 

 The teacher circulates regularly during 
instructional activities to support 
engagement, and monitor student 
work. 

 Feedback from students is regularly 
used to monitor and adjust 
instruction. 

 Teacher engages students in giving 
feedback to one another. 

 Oral and written feedback is 
sometimes academically focused, 
frequent, and mostly high quality. 

 Feedback is sometimes given during 
guided practice and homework 
review. 

 The teacher circulates sometimes 
during instructional activities to 
support engagement, and monitor 
student work. 

 Feedback from students is 
sometimes used to monitor and 
adjust instruction. 

 The quality and timeliness of 
feedback is inconsistent. 

 Feedback is rarely given during 
guided practice and homework 
review. 

 The teacher circulates during 
instructional activities, but monitors 
mostly behavior. 

 Feedback from students is rarely 
used to monitor or adjust 
instruction. 

Grouping 
Students 

 

 The instructional grouping 
arrangements (either whole class, 
small groups, pairs, individual; hetero- 
or homogenous ability) consistently 
maximize student understanding and 
learning efficiency. 

 The instructional grouping 
arrangements (either whole class, 
small groups, pairs, individual; hetero- 
or homogenous ability) adequately 
enhance student understanding and 
learning efficiency. 

 The instructional grouping 
arrangements (either whole class, 
small groups, pairs, individual; 
hetero-or homogenous ability) 
sometime enhance student 
understanding and learning 
efficiency. 

 The instructional grouping 
arrangements (either whole class, 
small groups, pairs, individual; 
hetero-or homogenous ability) 
inhibit student understanding and 
learning efficiency. 

 



 

 

 
 

 

 

 

 

 

 

 

 All students in groups know their 
roles, responsibilities, and group work 
expectations. 

 All students participating in groups are 
held accountable for group work and 
individual work. 

 Instructional group composition is 
varied (e.g., race, gender, ability, and 
age) to best accomplish the goals of 
the lesson. 

 Instructional groups facilitate 
opportunities for students to set goals, 
reflect on, and evaluate their learning. 

 Most students in groups know their 
roles, responsibilities, and group work 
expectations. 

 Most students participating in groups 
are held accountable for group work 
and individual work. 

 Instructional group composition is 
varied (e.g., race, gender, ability, and 
age) to most of the time, accomplish 
the goals of the lesson. 

 Some students in groups know their 
roles, responsibilities, and group 
work expectations. 

 Some students participating in 
groups are held accountable for 
group work and individual work. 

 Instructional group composition is 
varied (e.g., race, gender, ability, and 
age) to sometime, accomplish the 
goals of the lesson. 

 Few students in groups know their 
roles, responsibilities, and group 
work expectations. 

 Few students participating in groups 
are held accountable for group 
work and individual work. 

 Instructional group composition 
remains unchanged irrespective of 
the learning, and instructional goals 
of a lesson. 

Teacher Content 
Knowledge 
 

 Teacher displays extensive content 
knowledge of all the subjects she or he 
teaches. 

 Teacher consistently implements a 
variety of subject-specific instructional 
strategies to enhance student content 
knowledge.2 

 The teacher consistently highlights key 
concepts and ideas, and uses them as 
bases to connect other powerful 
ideas. 

 Limited content is taught in sufficient 
depth to allow for the development of 
understanding. 

 Teacher displays accurate content 
knowledge of all the subjects he or she 
teaches. 

 Teacher regularly implements subject- 
specific instructional strategies to 
enhance student content knowledge. 

 The teacher regularly highlights key 
concepts and ideas, and uses them as 
bases to connect other powerful 
ideas. 

 Teacher displays adequate content 
knowledge of all the subjects he or 
she teaches. 

 Teacher sometimes implements 
subject-specific instructional 
strategies to enhance student 
content knowledge. 

 The teacher sometimes highlights 
key concepts and ideas, and uses 
them as bases to connect other 
powerful ideas. 

 Teacher displays under-developed 
content knowledge in several 
subject areas. 

 Teacher rarely implements subject- 
specific instructional strategies to 
enhance student content 
knowledge. 

 Teacher does not understand key 
concepts and ideas in the discipline, 
and therefore presents content in 
an unconnected way. 

Teacher 
Knowledge of 
Students3 

 

 Teacher practices display 
understanding of each student’s 
anticipated learning difficulties. 

 Teacher practices consistently 
incorporate student interests and 
cultural heritage. 

 Teacher consistently provides 
differentiated instructional methods 
and content to ensure children have 
the opportunity to master what is 
being taught. 

 Teacher practices display 
understanding of most student 
anticipated learning difficulties. 

 Teacher practices regularly 
incorporate student interests and 
cultural heritage. 

 Teacher regularly provides 
differentiated instructional methods 
and content to ensure children have 
the opportunity to master what is 
being taught. 

 Teacher practices display 
understanding of some student 
anticipated learning difficulties. 

 Teacher practices sometimes 
incorporate student interests and 
cultural heritage. 

 Teacher sometimes provides 
differentiated instructional methods 
and content to ensure children have 
the opportunity to master what is 
being taught. 

 Teacher practices demonstrate 
minimal knowledge of students 
anticipated learning difficulties. 

 Teacher practices rarely incorporate 
student interests or cultural 
heritage. 

 Teacher practices demonstrate little 
differentiation of instructional 
methods or content. 

 

 

 

 

 
 

 

2 A variety of subject specific instructional strategies to teach reading comprehension, for example, would be writing summaries, predicting, clarifying vocabulary, story maps, graphic organizers, self monitoring one’s understanding, etc. 

3 Danielson, C. (1996). Enhancing Professional Practice: A Framework for Teaching. Alexandria, Virginia. Association for Supervision and Curriculum Development. 



 

Thinking 
 

The teacher thoroughly teaches two 
types of thinking: 

 analytical thinking where students 
analyze, compare and contrast, 
and evaluate and explain 
information.4 

 practical thinking where students 
use, apply, and implement what 
they learn in real-life scenarios.5 

 creative thinking where students 
create, design, imagine and 
suppose.6 

 research-based thinking where 
students explore and review a 
variety of ideas, models, and 
solutions to problems.7 

The teacher consistently provides 
opportunities where students: 

 generate a variety of ideas and 
alternatives. 

 analyze problems from multiple 
perspectives and viewpoints. 

 monitor their thinking to insure 
that they understand what they 
are learning, are attending to 
critical information, and are 
aware of the learning strategies 
that they are using and why. 

The teacher thoroughly teaches one 
types of thinking: 

 analytical thinking where students 
analyze, compare and contrast, 
and evaluate and explain 
information. 

 practical thinking where students 
use, apply, and implement what 
they learn in real-life scenarios. 

 creative thinking where students 
create, design, imagine and 
suppose. 

 research-based thinking where 
students explore and review a 
variety of ideas, models, and 
solutions to problems. 

The teacher regularly provides 
opportunities where students: 

 generate a variety of ideas and 
alternatives. 

 analyze problems from multiple 
perspectives and viewpoints. 

The teacher attempts to teach one type 
of thinking but does not thoroughly 
teach at least one type of thinking: 

 analytical thinking where 
students analyze, compare and 
contrast, and evaluate and 
explain information. 

 practical thinking where students 
use, apply, and implement what 
they learn in real-life scenarios. 

 creative thinking where students 
create, design, imagine and 
suppose. 

 research-based thinking where 
students explore and review a 
variety of ideas, models, and 
solutions to problems. 

The teacher sometimes provides 
opportunities where students: 

 generate a variety of ideas and 
alternatives. 

 analyze problems from multiple 
perspectives and viewpoints. 

The teacher implements no learning 
experiences that thoroughly teach any 
type of thinking. 

 

The teacher provides few opportunities 
where students: 

 generate a variety of ideas and 
alternatives. 

 analyze problems from multiple 
perspectives and viewpoints. 

Problem Solving 
 

The teacher implements activities that 
teach and reinforce 3 or more of the 
following problem solving types: 

 Abstraction 

 Categorization 

 Drawing Conclusions/Justifying 
Solutions 

 Predicting Outcomes 

 Observing and Experimenting 

 Improving Solutions 

 Identifying Relevant/Irrelevant 
Information 

The teacher implements activities that 
teach and reinforce 2 of the following 
problem solving types: 

 Abstraction 

 Categorization 

 Drawing Conclusions/Justifying 
Solution 

 Predicting Outcomes 

 Observing and Experimenting 

 Improving Solutions 

 Identifying Relevant/Irrelevant 
Information 

The teacher implements activities that 
teach and reinforce 1 of the following 
problem solving types: 

 Abstraction 

 Categorization 

 Drawing Conclusions/Justifying 
Solution 

 Predicting Outcomes 

 Observing and Experimenting 

 Improving Solutions 

 Identifying Relevant/Irrelevant 
Information 

The teacher implements no 
activities that teach and reinforce 
any of the following problem 
solving types: 

 Abstraction 

 Categorization 

 Drawing Conclusions/Justifying 
Solution 

 Predicting Outcomes 

 Observing and Experimenting 

 Improving Solutions 

 Identifying Relevant/Irrelevant 
Information   Generating Ideas 

 Creating and Designing 

 Generating Ideas 

 Creating and Designing 

 Generating Ideas 

 Creating and Designing 

 Generating Ideas 

 Creating and Designing 

Description of 
Qualifying 
Measures 

Consistent Evidence of Student Centered 
Learning/Student Ownership of Learning- 

Teacher Facilitates the Learning. 

Some Evidence of Student Centered 
Learning/ Student Ownership of Learning 

– Teacher Facilitates the Learning 

Moving Towards Student Centered 
Learning/Student Ownership of Learning- 
Consistent Reliance on Teacher Direction. 

Heavy emphasis on Teacher Direction – 
Minimal Evidence of Student Ownership 

of Learning 

4 Robert Sternberg (1998). Principles of Teaching for Successful Intelligence. Educational Psychologist, 33, 65-72. 

 

 



 

 Planning 
 Exemplary (4) Proficient (3) Needs Improvement (2) Unsatisfactory (1) 

Instructional 
Plans 
 
 

Instructional plans include: 
 measurable and explicit goals aligned 

to state content standards. 

 activities, materials, and 
assessments that: 

o are aligned to state standards. 
o are sequenced from basic to 

complex. 
o build on prior student knowledge, 

are relevant to students’ lives, 
and integrate other disciplines. 

o provide appropriate time for 
student work, student reflection, 
and lesson and unit closure. 

 evidence that plan is appropriate for 
the age, knowledge, and interests of 
all learners. 

 evidence that the plan provides 
regular opportunities to accommodate 
individual student needs. 

Instructional plans include: 
 goals aligned to state content 

standards. 

 activities, materials, and 
assessments that: 

o are aligned to state standards. 
o are sequenced from basic to 

complex. 
o build on prior student 

knowledge. 
o provide appropriate time for 

student work, and lesson and unit 
closure. 

 evidence that plan is appropriate for 
the age, knowledge, and interests of 
most learners. 

 evidence that the plan provides some 
opportunities to accommodate 
individual student needs. 

Instructional plans include: 
 some goals aligned to state content 

standards. 

 activities, materials, and 
assessments that: 

o are sometimes aligned to state 
standards. 

o are sometimes sequenced from 
basic to complex. 

o Sometimes build on prior 
student knowledge. 

o Sometimes provide appropriate 
time for student work, and 
lesson and unit closure. 

 Some evidence that plan is 
appropriate for the age, knowledge, 
and interests of most learners. 

 evidence that the plan provides some 
opportunities to accommodate 
individual student needs. 

Instructional plans include: 
 few goals aligned to state content 

standards. 

 activities, materials, and 
assessments that: 
o are rarely aligned to state 

standards. 

o are rarely logically sequenced. 
o rarely build on prior student 

knowledge 
o inconsistently provide time for 

student work, and lesson and 
unit closure 

 little evidence that the plan is 
appropriate for the age, knowledge, 
or interests of the learners. 

 little evidence that the plan 
provides some opportunities to 
accommodate individual student 
needs. 

Student Work1 

 

Assignments require students to: 
 organize, interpret, analyze, 

synthesize, and evaluate 
information rather than 
reproduce it. 

 draw conclusions, make 
generalizations, and produce 
arguments that are supported 
through extended writing. 

 connect what they are learning to 
experiences, observations, 
feelings, or situations significant 
in their daily lives both inside and 
outside of school. 

Assignments require students to: 
 interpret and analyze information 

rather than reproduce it. 

 draw conclusions and support 
them through writing. 

 connect what they are learning to 
prior learning and some life 
experiences. 

Assignments require students to: 
 interpret information rather 

than reproduce it. 

 Sometimes draw conclusions 
and support them through 
writing. 

 Sometimes connect what they 
are learning to prior learning 

Assignments require students to: 

 mostly reproduce information. 

 rarely draw conclusions and 
support them through writing. 

 rarely connect what they are 
learning to prior learning or life 
experiences. 

 
 
 
 
 
 
 
 
 
 

 



 

Assessment 
 

Assessment Plans: 
 are consistently aligned with state 

content standards. 

 have clear appropriate measurement 
criteria. 

 measure student performance in more 
than three ways (e.g., in the form of a 
project, experiment, presentation, 
essay, short answer, or multiple choice 
test. 

 require extended written tasks. 

 are portfolio-based with clear 
illustrations of student progress 
toward state content standards. 

 include descriptions of how 
assessment results will be used to 
inform future instruction. 

Assessment Plans: 
 are aligned with state content 

standards. 

 have clear measurement criteria. 

 measure student performance in more 
than two ways (e.g., in the form of a 
project, experiment, presentation, 
essay, short answer, or multiple choice 
test). 

 require written tasks. 

 include performance checks 
throughout the school year. 

Assessment Plans: 
 are sometimes aligned with state 

content standards. 

 have measurement criteria. 

 measure student performance in 
more than one way (e.g., in the form 
of a project, experiment, 
presentation, essay, short answer, or 
multiple choice test). 

 require limited written tasks. 

 include performance checks but may 
not be monitored consistently. 

Assessment Plans: 
 are rarely aligned with state content 

standards. 

 have ambiguous measurement 
criteria. 

 measure student performance in 
less than two ways (e.g., in the form 
of a project, experiment, 
presentation, essay, short answer, 
or multiple choice test). 

 include performance checks, 
although the purpose of these 
checks is not clear. 

Description of 
Qualifying 
Measures 

Consistent Evidence of Student Centered 
Learning/Student Ownership of Learning- 

Teacher Facilitates the Learning. 

Some Evidence of Student Centered 
Learning/ Student Ownership of Learning 

– Teacher Facilitates the Learning 

Moving Towards Student Centered 
Learning/Student Ownership of Learning- 
Consistent Reliance on Teacher Direction. 

Heavy emphasis on Teacher Direction – 
Minimal Evidence of Student Ownership 

of Learning 
 



 

Environment 
 Exemplary (4) Proficient (3) Needs Improvement (2) Unsatisfactory (1) 

Expectations 
 

 Teacher sets high and demanding 
academic expectations for every 
student. 

 Teacher encourages students to learn 
from mistakes. 

 Teacher creates learning opportunities 
where all students can experience 
success. 

 Students take initiative and follow 
through with their own work. 

 Teacher optimizes instructional time, 
teaches more material, and demands 
better performance from every student. 

 Teacher sets high and 
demanding academic 
expectations for every student. 

 Teacher encourages students 
to learn from mistakes. 

 Teacher creates learning 
opportunities where most 
students can experience 
success. 

 Students complete their work 
according to teacher 
expectations. 

 Teacher sets high and 
demanding academic 
expectations for most 
students. 

 Teacher encourages students 
to learn from mistakes. 

 Teacher creates learning 
opportunities where some 
students can experience 
success. 

 Teacher expectations for 
student work are not clear for 
all students. 

 Teacher expectations are not sufficiently 
high for every student. 

 Teacher creates an environment where 
mistakes and failure are not viewed as 
learning experiences. 

 Students demonstrate little or no pride in 
the quality of their work. 

Managing 
Student 
Behavior 
 

 Students are consistently well-behaved, 
and on task. 

 Teacher and students establish clear 
rules and expectations for learning and 
behavior. 

 The teacher consistently uses 
techniques such as intrinsic motivation, 
social approval, contingent activities, 
and consequences to maintain 
appropriate student behavior. 

 The teacher overlooks inconsequential 
behavior. 

 The teacher deals with students who 
have caused disruptions rather than the 
entire class. 

 The teacher attends to disruptions 
quickly, firmly and consistently with no 
interruption to instruction. 

 Students are mostly well- 
behaved, and on task, some 
minor learning disruptions may 
occur. 

 Teacher establishes rules for 
learning and behavior. 

 The teacher uses several 
techniques such as intrinsic 
motivation, social approval, 
contingent activities, and 
consequences to maintain 
appropriate student behavior. 

 The teacher overlooks most 
inconsequential behavior, but 
other times addresses it 
stopping the lesson. 

 The teacher attends to 
disruptions firmly and 
consistently with minimal 
interruption to instruction. 

 Student behavior is 
inconsistent with several 
students off task, minor 
learning disruptions are 
frequent. 

 Teacher establishes rules for 
learning and behavior. 

 The teacher uses some 
techniques such as intrinsic 
motivation, social approval, 
contingent activities, and 
consequences to maintain 
appropriate student behavior. 

 The teacher overlooks some 
inconsequential behavior, but 
other times addresses it 
stopping the lesson. 

 The teacher inconsistently 
deals with students who have 
caused disruptions, and 
frequently addresses the 
entire class. 

 Students are not well-behaved and are often 
off-task. 

 Teacher establishes few rules for learning 
and behavior. 

 The teacher uses few techniques to maintain 
appropriate student behavior. 

 The teacher does not distinguish between 
inconsequential behavior and inappropriate 
behavior. 

 Disruptions frequently interrupt instruction. 

Environment 
 

The classroom 

 welcomes all members and guests 

 is organized and understandable to all 
students and encourages student 
collaboration . 

The classroom 
 welcomes most members and 

guests. 

 is organized and 
understandable to most 
students. 

The classroom 
 welcomes some members and 

guests. 

 is organized and 
understandable to some 
students. 

The classroom 

 is somewhat cold and uninviting. 

 is not well organized and understandable to 
students. 

 supplies, equipment, and resources are 
difficult to access. 

 



 

  supplies, equipment, and resources are 
easily and readily accessible for all 
students. 

 displays student work that frequently 
changes. 

 is consistently arranged to promote 
individual and group learning. 

 supplies, equipment, and 
resources are accessible for 
most students. 

 displays student work. 

 is arranged to promote 
individual and group learning. 

 supplies, equipment, and 
resources are accessible. 

 Displayed student work is not 
updated regularly. 

 is sometimes arranged to 
promote individual and group 
learning. 

 does not display student work. 

 is not arranged to promote group learning. 

Respectful 
Culture9 

 

 Teacher-student interactions 
demonstrate caring and respect for one 
another. 

 Students exhibit caring and respect for 
one another. 

 Teacher seeks out, and is receptive to 
the interests and opinions of all 
students. 

 Positive relationships and 
interdependence characterize the 
classroom. 

 Teacher-student interactions 
are mostly friendly, but may 
reflect occasional 
inconsistencies. 

 Students exhibit respect for the 
teacher, and are often polite to 
each other. 

 Teacher is often receptive to 
the interests and opinions of 
students. 

 Teacher-student interactions 
are sometimes friendly, but 
may reflect occasional 
inconsistencies, favoritism, or 
disregard for students' 
cultures. 

 Students exhibit respect for 
the teacher, and are generally 
polite to each other. 

 Teacher is sometimes 
receptive to the interests and 
opinions of students. 

 Teacher-student interactions are sometimes 
authoritarian, negative, or inappropriate. 

 Students exhibit disrespect for the teacher. 

 Student interaction is characterized by 
conflict, sarcasm, or put-downs. 

 Teacher is not receptive to interests and 
opinions of students. 

Description of 
Qualifying 
Measures 

Consistent Evidence of Student Centered 
Learning/Student Ownership of 
Learning- Teacher Facilitates the 

Learning. 

Some Evidence of Student Centered 
Learning/ Student Ownership 

of Learning – Teacher 
Facilitates the Learning 

Moving Towards Student Centered 
Learning/Student Ownership 

of Learning-Consistent 
Reliance on Teacher 

Direction. 

Heavy emphasis on Teacher Direction – Minimal 
Evidence of Student Ownership of Learning 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

5 Danielson, C. (1996). Enhancing Professional Practice: A Framework for Teaching. Alexandria, Virginia. Association for Supervision and Curriculum Development. 

 

 



 

Professionalism 

 Performance Standard Exemplary 

4 

Proficient 

3 

Approaching Proficient 

2 

Emerging 

1 
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1. The educator is prompt, prepared, and participates in professional 
development meetings, bringing student artifacts (student work) when 
requested. 

Always Often Sometimes Rarely 

2. The educator appropriately attempts to implement new learning in the 
classroom following presentation in professional development 
meetings. 

Always Often Sometimes Rarely 

3. The educator develops and works on a yearly plan for new learning 
based on analyses of school improvement plans and new goals, self-
assessment, and input from the teacher leader and principal 
observations.  

Always Often Sometimes Rarely 

4. The educator selects specific activities, content knowledge, or 
pedagogical skills to enhance and improve his/her proficiency. 

Always Often Sometimes Rarely 

R
e

fl
e

ct
in

g 
o

n
 T

e
ac

h
in

g 

 

5. The educator makes thoughtful and accurate assessments of his/her 
lessons’ effectiveness as evidenced by the self-reflection after each 
observation. 

Always Often Sometimes Rarely 

6. The educator offers specific actions to improve his/her teaching. Always Often Sometimes Rarely 

7. The educator accepts responsibilities contributing to school 
improvement. 

Always Often Sometimes Rarely 

8. The educator utilizes student achievement data to address strengths 
and weaknesses of students and guide instructional decisions. 

Always Often Sometimes Rarely 
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9. The educator actively supports school activities and events. Always Often Sometimes Rarely 
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10. The educator accepts leadership responsibilities and/or assists in peers 
contributing to a safe and orderly school environment. 

Always Often Sometimes Rarely 
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11. adheres to all Standards of Conduct for South Carolina Educators and 
maintains ethical standards. 

Always Often Sometimes Rarely 
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